
Special Issue on Value-Education and Philosophy 

 

  Page No.1 | http://mses150vivekananda.wordpress.com/ 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Special Issue on Value-Education and Philosophy 

 

  Page No.2 | http://mses150vivekananda.wordpress.com/ 
 

 

Milestone Education Review (2278-2168) 

Milestone Education Review (The Journal of Ideas on Educational & Social 
Transformation) is an online peer-reviewed bi-annual journal of Milestone 
Education Society (Regd.) Pehowa (Kurukshetra). For us education refers to any act 
or experience that has a formative effect on the mind, character, or physical ability of 
an individual. The role of education must be as an instrument of social change and 
social transformation. Social transformation refers to large scale of social change as 
in cultural reforms and transformations. The first occurs with the individual, the 
second with the social system. This journal offers an opportunity to all academicians 
including educationist, social-scientists, philosophers and social activities to share 
their views. Each issue contains about 100 pages.  

© Milestone Education Society (Regd.), Pehowa (Kurukshetra)                

Chief-Editor  
Dr. Desh Raj Sirswal 
 

Associate Editors 
Dr. Merina Islam            
Ms. Rajinder Kaur      
                              
Editorial Advisory Board 

Prof. B.Krishna (Karnataka) 

Prof. K.K.Sharma (Haryana) 

Dr. Ashutosh Angiras (Haryana) 

Dr.Dinesh Chahal (Haryana) 

Dr. Manoj Kumar (Chandigarh) 

Dr. Pitamber Dass (Uttar Pradesh) 

Dr. Koppula Victor Babu (Andhra Pradesh)  

Acharya Shilak Ram (Haryana)  

Ms. Tahira Tariq (Pakistan) 

Dr. Nidhi Verma(Haryana) 

Mr. Zakir Hussain  (Jammu & Kashmir) 

Mr. Jayadev Sahoo (Pondicherry)  

 

Declaration: The opinions expressed in the articles of this journal are those of the individual 

authors, and not necessary of those of the Society or the Editor. 



Special Issue on Value-Education and Philosophy 

 

  Page No.3 | http://mses150vivekananda.wordpress.com/ 
 

 

In this issue……….. 

 

Title & Author Page No. 

FEW WORDS 4-5 

EDUCATIONAL PHILOSOPHY OF RABINDRANATH TAGORE AND 

PAULO FREIRE: AN EXPOSITION- N. B. Biswas & Mouchumi Deka 

6-15 

VALUE ORIENTED EDUCATION: M.K.GANDHI- Koppula Victor 

Babu 

16-24 

DEVELOPMENT OF MORALITY IN HUMAN LIFE-  DESH RAJ SIRSWAL 25-35 

A COMPARATIVE  ANALYSIS OF VALUES OF  ANCIENT AND 

MODERN EDUCATION IN INDIA- Reena  Kushwaha 

36-43 

VALUE EDUCATION IN THE 21ST CENTURY- KAMNA KAKKAR  & 

SAPNA RANI 

44-49 

MORAL VALUES AS RELATED TO CULTURE BASED VALUE EDUCATION: A 

COMPARATIVE STUDY-  SHAILENDRA PRATAP 

50-56 

ESSAY : “IT IS MY LIFE, MY PROBLEMS AND I WILL GIVE MY 

SOLUTIONS” – INDIAN WOMAN TAKE CHARGE - MANJU CHAUHAN 

57-62 

SHORT REPORT ON THE 150TH BIRTH ANNIVERSARY CELEBRATION OF 

SWAMI VIVEKANANDAJI 

63-64 

NEW PUBLICATIONS 65-67 

CALL FOR PAPERS 68-70 

PROGRAMMES & PARTICIPATIONS 71-72 

CONTRIBUTORS OF THIS ISSUE 73 

              

 

 

 

 

 



Special Issue on Value-Education and Philosophy 

 

  Page No.4 | http://mses150vivekananda.wordpress.com/ 
 

 

 

 

 

FEW WORDS 

Swami Vivekananda (January 12, 1863 – July 4, 1902) is considered as one of the most 

influential spiritual educationists and thinkers of India. Ministry of Youth Affairs & 

Sports of India decided to observe 2013 as the year of 150th Birth Anniversary of Swami 

Vivekananda. Year-long events and programs were organised by different branches of 

Ramakrishna Math, Ramakrishna Mission, central government and different state 

governments of India, education institutions, youth groups etc. In this continuation 

several initiatives were taken by Milestone Education Society (Regd.) Pehowa 

(Kurukshetra), Centre for Positive Philosophy and Interdisciplinary Studies (CPPIS) 

Pehowa (Kurushetra) and The Positive Philosophy Society of Department of Philosophy, 

P.G.Govt. College for Girls, Sector-11, Chandigarh. These are as follows: 

 Centre for Positive Philosophy and Interdisciplinary Studies (CPPIS) Pehowa 

(Kurushetra) published a book “Philosophy of Swami Vivekananda” in 2012. 

 Centre for Positive Philosophy and Interdisciplinary Studies (CPPIS) Pehowa 

(Kurushetra) created an online version of “Philosophy of Swami Vivekananda” in 

January, 2013. 

 Centre for Positive Philosophy and Interdisciplinary Studies (CPPIS) Pehowa 

(Kurushetra) published a book “Contemporary Indian Philosophy” published in 

2013 and its one part was dedicated to Swami Vivekananda. This book is the 

proceedings of First Session of SPPIS. 

 The Positive Philosophy Society of Department of Philosophy, P.G.Govt. College 

for Girls, Sector-11, Chandigarh dedicated one issue of “Sophia: Student 

Magazine” on Swami Vivekananda and released it on the occasion of Teachers’ 

Day Celebration. 

 Department of Philosophy and Hindi, P.G.Govt. College for Girls, Sector-11, 

Chandigarh celebrated the 150th Birth Anniversary of Swami Vivekananda and 

organised a lecture on “Life and Teachings of Swami Vivekananda” on dated 11th 

October, 2013. Centre for Positive Philosophy and Interdisciplinary Studies 

(CPPIS) Pehowa (Kurushetra) published it online. 

 A special issue of Value-Education of Milestone Education Review (C-D ROM) 

on 11th October, 2013 at a function of the 150th Birth Anniversary of Swami 

Vivekananda. 

 A special issue on Value –Education of Milestone Education Review, Year 04, 

Vol.1, March, 2013 was published and a special website was created to upload 

this issue too. 
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The present issue of Milestone Education Review is also a contribution in this celebration 

process and to be uploaded on the same website mentioned above. We are thankful to all 

the writers of papers who contributed in our print as well as online publications.  I am 

thankful to Dr. Merina Islam, Dr. Anita Khosla, Swami Anupamananda ji, Dr. Nandita 

Shukla Singh, Dr.Latika Sharma, Dr. Sudhir Baweja and many others who contributed 

selflessly in these initiatives and made this celebration successful.  

Dr. Desh Raj Sirswal 

14
th

 May, 2014 (Buddha Purnima) 
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EDUCATIONAL PHILOSOPHY OF RABINDRANATH TAGORE AND 

PAULO FREIRE: AN EXPOSITION 

N. B. Biswas & Mouchumi Deka 

 

In India, from the down of history, the quest for spiritual values has been the salient 

feature of life and thought. The Indian view of life has always laid stress on the divinity 

of man, unity of existence and the harmony of religions and creeds. The Sagas and Seers 

of India long ago discovered and expounded the two fold path of the Vedic religion, 

leading man to the attainment of all round prosperity (abhuudaya) and supreme spiritual 

well being (nihsreyasa).  In ancient India education was related with very stages of life 

itself and with the very supreme aim of life that was to attain Purusartha. It was 

considered as the ultimate aim of man and of his education. India has borne the birth 

pangs of several vital education experiences and reflections. The Vedic age marks the 

beginning of the Indian culture, literature and science, in that time education was a part of 

religion that  was sought as the means to the highest end of life i.e. Mukti or emancipation 

and partakes of the nature of Yoga. 

The Vedic Aryans had a keen desire to make progress in the realms of knowledge and 

science. It was well realized that the intellectual equipment and efficiency were the corner 

stone of the human progress.  

It laid down that every person should undergo a period of training and discipline called 

Brahmacharya during the childhood and adolescence, when he or she should be initiated 

into secured literature and trained in family profession. The most important creative 

experiments were made during the Upanishads Stura period. This period is regarded as 

the most creative epoch of Indian culture, literature, arts and sciences. Metaphysics made 

remarkable progress as is evidenced by the Upanishadic, Buddha and Jain works. 

Philosophy and Grammar were well developed and literacy activity in the legal literature 

commenced speculation in the realm of political thought was fruitful. The ancient 

documents revealed that the Sages and Seers had explored the following field of studies – 

four Vedas, six Angas, Dasa Granthas, Fourteen Vidyas, Sixty four Kalas and Eighteen 

Silpas. 

Then medieval period starts with the advent of the Muslims in India. Islamic education as 

is evident from the accounts given by Babar and Bernier. But Muslim system of 

education could not enter into the depths of the life of masses as Ancient Hindu education 

has done. In medieval period Islamic education and centers are spread broadly. The 
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modern period starts with the Missionaries and of the British with the philosophy of 

colonial administration in India. The aim of education in British colony was dehumanized 

the Indian people. The Indian philosophers like Rabindranath Tagore and M.K. Gandhi 

were started their experiment in education. In this way indigenous education was started 

in India. 

Education is a dynamic concept where Philosophy was related from the time of Socrates, 

Plato and Aristotle. Education was a philosophical enquiry concerned to raise 

fundamental questions about the nature of education and its relationship to society 

through a philosophical study of knowledge, human nature and the human good. 

Education works on those ideals, values and principles which formulated by philosophy. 

Philosophy is wisdom and education transmits that wisdom from one generation to the 

others. Although it was the view that philosophy is to be educationalised and education is 

to be philosophized. The philosophy of education depends upon the philosophy of a 

country. In ancient India there was no such organized system of education because of the 

fact that the modern concept of the state or of the European concept of state was not there. 

In spite of that there was cultured heritage in India so far life and education of the people 

of the country. Indian heritage reveals that the philosophy of education was ideal in 

character and spiritual in spirit. The philosophy of education was in tune with the 

attainment of reality or of ‘Purusartha’ or ‘Nirvana’ or ‘Moksha’ etc. in British India, the 

aim of philosophy of education was changed and it was adopted with education, which is 

considered as the substitute of ‘Siksha’ and education was considered as medium of 

earning livelihood for which certain training and skills are to be developed. 

In the late 19
th

 century and in the beginning of 20
th

 century, education theories and 

pedagogy are built with the principles of the life of great educationists. Educational 

theories were formulated from the lives and works of the great people of the world. On 

the other hand, observation on education, interaction on education creates penetration for 

finding out the ways and means of effective leading and learning then a theory of 

education and pedagogy of teaching can be developed. Indian philosophers and 

educationists continued their effort to conduct experiment with education. Rabindranath 

Tagore and Paulo Freire experimented with their new ideas in education. Tagore started 

his experiment by establishing Shantiniketan in 1901. On the other hand Paulo Freire’s 

experiments are made on adult education, especially in literacy programme. However, the 

result of their experiments and pedagogy are nearly same. Their nature of life giving 

education is different from the existing one. To them education is the socializing process 

towards humanity and most effective and non-violent means of social change. 

Now their educational concept and experimental pedagogy are compared as follows:   

I) Their concept Truth and Reality:  

Rabindranath Tagore was a prophet of humanity. He believed that the truth is the one 

supreme soul.  It is imminent in everything physical, intellectual and spiritual. All things 

in the world are manifestations of the same spirit which is infinite, eternal and blissful. 
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The ultimate spirit is the truth which is constituted by joy. For Tagore reality is a super 

personal spiritual principle. According to Tagore God is the infinite ideal and man is the 

eternal process of its realization. He believed that God, Man and Nature have sought 

reconciliation between transcendence and humanism.  Reality is human and also truth is 

human and God possesses humanness. He believed that man and nature are real.  

Paulo Freire believed in reality in place of truth. His concept of reality was 

comprehensive.  It shows subjective and objective experience of life. Freire described 

subject is the transforming agent and object is the subject being transformed. That means 

man as subject and animals and object is the other things of the world.  According to him 

myth is opposed word of reality. His concept of reality possess in the dialectic of man -

world relationship. Freire’s concept of reality consists for the societal and historical truth.  

If we combine their thought we find that Tagore’s truth and reality are very vast concept 

whereas Freire became the branch of their thought. Tagore gave a synthetic view of truth 

and reality. On the other hand Freire’s reality was related to social aspects to solve the 

problem of the society.  

II)   Man and World: 

Tagore recognized a relationship between Man, God and Nature. Man occupies in the 

universe. Tagore said that Man and Nature need each other in the same way as God and 

Man need each other. Tagore believed a perfect harmony of relationship in the realization 

of the universe within the individual. According to him, man is finite and infinite that is 

individual and universe. He combines man in the physical nature and the spiritual man. 

The physical is determinable in terms of biological, physiological and psychological fact. 

This is finite nature of man. On the other hand spiritual is expressed as universal nature. 

Tagore analyzes the nature which changes the characteristics by evolution of man. This 

change is from determinism to freedom and from the physical to the inner. Evolution of 

man goes beyond the mechanical and physical level and enters in to a spiritual level. That 

means man appears surplus in man. Therefore, Tagore believed that man continues to 

have the biological and physical nature which man received form evolution. Then man as 

spiritual being makes him unique and gave him basic inner freedom. The spiritual nature 

can be designated as the surplus in man or infinite aspect of man. According to Tagore 

world consist of freedom of mind, peace and universal love, fullness of life and human 

loyalty. He emphasizes on universalism, unity of mankind and brotherhood.  

Freire believed in man- world relationship. He emphasizes on critical thinking and 

revolutionary action of man. He does not recognize the emotional and spiritual aspect of 

human being. Freire described Man as a being of praxis. Human beings are reflects and 

reacts to its immediate environment.  According to him, world is the material used by 

man to create history. It is not created by God but created by Man. Man and world co-

create and are dependent upon each other. Man transforms the world through praxis. 

Man’s fulfillment also lies in the fulfillment of world.  
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Form the similarity point of view, we see that Tagore say that human nature is developed 

with the laws of nature. Tagore said about two important factors of man nature. Firstly, 

Man continues to biological and physical nature. It received from evolution. Secondly, 

spiritual nature of man which is a unique and it also included freedom. They describes 

this nature as finite that is Physical or biological nature and infinite that is spiritual nature 

of man.  But Freire’s concept is different from Tagore’s concept. Freire emphasizes on 

praxiological aspects of man.  But Freire says that world is confined to object.  It 

mediates man in the creation and transformation of history. World is not static. It is 

material used by human hence not created by God. World is created by man. But in 

reality both are co-create each other. Tagore described spiritual, emotional and natural 

aspects of man and world. On the contrary, Freire does not give any explanation about 

divine spirituality and natural aspect of world.   

III) Non-Violence : 

Tagore lays stress on the concept of love in his philosophy. According to him, it is only 

through love that our consciousness can be enlarged. He believed that love is another 

name of joy and non- violence. From love creatures are born and sustained. Love is not a 

mere sentiment, it truth, non- violence which is root in all creature. According to Tagore 

non- violence can be achieved not only by harmonization of interest but also by mutual 

love, respect and trust.  

Paulo Freire’s non- violence was viewed form of social perspectives. It is a kind of love. 

It helps to those who are dehumanized by the dominant class of people. According to 

him, non- violence also includes self- sacrifice, self- suffering, tolerance, unilateral love, 

sense of service with good will etc.  Freire believed that violence hinders the pursuit of 

self- affirmation. Freire recommended to adopt non- violence in the act of violence 

because violence cannot be overcome by violence. Freire’s non- violence and love are 

essentially meant for those people who are dominated or oppressed.   

5.5.3. Comparison of their educational thought: 

Tagore and Paulo Freire were both worked in the colonial and post colonial societies of 

the Third World.   They were very popular and deeply rooted in the ways and means of 

the people. Their worked in the field of education, economics, social and political 

conditions were very significant. They spread out their fields of activities around the 

world with different objectives. Tagore’s vocational skill development and rural 

reconstruction found adherent not only in India but the entire world. Paulo Freire’s 

Pedagogy of the Oppressed was found world wide acceptance. The theories of 

conscientazation, liberation and humanization were his unique philosophy of education. 

The educational experiments of Tagore centered on education of children and rural 

development. Freire concentrated on the development of adult education. Tagore viewed 

education as a whole. The aim of education for both was the harmonious development but 

their approaches of education were different.  
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i) Aim and Objective of Education: 

According to Tagore, education should make our life in harmony in all existence. 

Education should give fullest growth and freedom of soul. On the other hand, according 

to Freire “aim of education is to break the culture of silence among the oppressed and 

conscientize them in order to make them fully human” (Sinha Kumud, 1995 pp- 142). 

According to Rabindranath Tagore, Education was a process through which the mind 

could grow and establish a Yoga’, a community of spirit with man and nature. Tagore 

centered his philosophy on the joy of life. Tagore also presented reality in its largest 

perspective but attained by man.  He also tried to save education from the danger of all 

narrow limitations of people. Tagore believed in harmonious development of individual.  

He believed that the child’s all faculties should be developed appropriately with the 

assimilation of nature. Education reconstructs the pupil in to a new man.  . According to 

Freire Education should remove violence non-violently and help people to realize their 

full personality. Freire was against of myth. His concept of reality consists of dialectical 

man and world. Freire does not concern about the development of fine feeling and 

spirituality. According to him education is cultural action for freedom. Education is a 

practice of freedom and opposed to education is the practice of domination. Freire 

believed education as a process of knowing rather than memorizing.  

ii) Freedom on Education: 

Tagore’s concept of freedom was the greatest gift for child’s life.  He believed in freedom 

of sympathy with all humanity and from all racial and national prejudices. Tagore tried to 

save the students from such vicious methods and also from other prejudices fostered 

through books, histories, geographies and lessons full of national prejudices. Tagore 

wanted freedom for child as kite which soars in the vast sky. He was in favour of giving 

maximum freedom to children to express their creativity, emotional outburst, impulses 

and instincts. Education, according to him, should be natural in content and quality.  

Function of education should bring child’s mind in contact with nature through which 

child lean freely and spontaneously from the book of nature. Tagore lays stress that true 

and free education touches the life, economic, intellectual, aesthetic, social and spiritual 

aspects.  

On the other hand Paulo Freire used freedom from domination in social context. Freedom 

means from ideological and from culture of silence. Freire’s meaning of freedom from 

negative and in social perspective. According to Freire, cultural action for freedom 

carried out in opposition to the dominating power elite and freedom and humanization go 

together. The awareness of the reality is called conscientization, which can alone give us 

freedom. The colonial rule and exploitation has put man in the culture of silence. If this 

silence is broken with the help of revolutionary leaders and teachers in collaboration with 

the people then only real freedom of all kind will be possible in the society.   
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iii) Knowledge : 

According to Tagore, knowledge nourished our mind to get freedom and leads to all 

round harmonious development of personality. He emphasized on scientific outlook and 

scientific knowledge. For the education of whole man, child’s emotions, senses, physical 

as well as intellectual development is necessary. Knowledge also includes child’s 

essential aesthetic and creative self- expressions. Tagore also believed that knowledge 

should includes all the training by which human being get benefited.  

Freire’s concept of knowledge was the generative themes concerned with man – world 

relationship in historical perspective. His content of education was social. Freire believed 

that knowledge should be a dialectical process. It comprehends both action and reflection.  

iv)  Curriculum:  

According to Tagore, education developed the complete manhood and fulfills all aspects 

of life and curriculum also plays a major role in the idea of fullness of all aspects of 

human life. Tagore believed in the fullness of experiences so that the child might develop 

intelligence and acquire knowledge. Hence Tagore believed in such a curriculum which 

ensure wide, flexible and healthy environment so that children can get fullness of 

experiences. Tagore’s curriculum may be said as a curriculum an open school curriculum. 

In his curriculum, experimentation, invention, creativity, cultivation and harmonization 

etc where taught. In his Santiniketan students get opportunity for exploring knowledge 

and show their creativity. Tagore interpreted the curriculum not only in terms of some 

subjects but also in some activities. He includes extra- curricular activities to build all the 

essential faculties of the children. Tagore was not believed in sanctity of  

static curriculum system. He believed in natural harmonious and flexible curriculum 

where children can get the opportunity to flourish and shine.  

On the other hand, Paulo Freire thought that curriculum should be based on reality, social 

justice and environmental sustainability. Freire also encouraged the children to think 

about the solution of the problem. Students were required to act on the solutions through 

an integrated service learning programme and get the opportunity to develop leadership, 

conflict resolution and peace building capabilities. Freire also wanted child’s integral 

development as a whole. That means academically, physically, mentally, socially and 

spiritually as well. According to him, curriculum should be designed to help the students 

to develop their knowledge, understanding and skill as well as awareness and learn to 

employ appropriate problem- solving strategies and ways of thinking. Friere believed that 

curriculum should be interdisciplinary by design and the courses should be integrates 

skills and concepts to solve the present day problems.   

From the similarity point of view, we see that both Tagore and Freire wanted to include in 

the curriculum child’s development as a whole. They both wanted curriculum should be 

reality based, harmonized with society and integrated with the subjects.  
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v) Craft in education: 

Tagore also laid stress on manual work. Teaching of crafts like sewing, book binding, 

weaving, carpentry etc were teaches in the school. Tagore believed that through manual 

training child’s intellectual and physical skill will developed. It fulfills the real value of 

life and make child self reliant. Tagore gave emphasis on craft education. Tagore’s craft 

education was some extent a subject to be taught to the student. Tagore’s Sikshasatra 

experiment where craft played a major role was another main opinion. Paulo Freire does 

not mention any comment on craft education. He was limited to the oppressed only. 

Freire’s praxis was limited to the socio- political and cultural action only.  

vi) Mother tongue in education:   

Tagore also emphasized teaching through the medium of mother tongue. But he was 

not against of teaching of English language at the higher level. He thought that 

English language opened a door for the western literature and culture.   

On the other hand Paulo Freire also lays stress on mother language. Freire introduced 

his education system in his native land and education was in mother tongue.  

vii) Method of Education : 

According to Tagore, education should be conducted on realistic lines, reflecting the 

surrounding of real life. He believed that learning should be conducted on the natural free 

atmosphere. Thus for Tagore education should co-relate with nature. Nature will develop 

the child’s sub-conscious mind and helps to communicate with the world. Tagore 

emphasizes on knowledge acquiring through independent effort and thinking with natural 

environment.  

Paulo Freire’s method of education was the correlation of conscientization, dialogue and 

investigation and coding- decoding and problem posing processes. He correlates with 

man and world, object with subject then individual and society. Freire’s correlation of 

education was basically for the socio-political and cultural aspects and for the adult 

education.  

viii) Spiritual and religious education  

Tagore’s philosophy was aim to produce spiritual and religious man, as a whole man. He 

believed in inner development, attainment of inner freedom and enlightenment of inner 

power. It is an integral part of cosmic infinity. To him, Education should lead satisfaction 

of mind and guide for communion with God. But teaching religious education never 

imparted in the form of lesson.  
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On the other hand, Paulo Freire believed in the term humanization. Freire’s does not have 

any concept on spirituality or religion. He was against of any kind of myth or reality. His 

reality was consists in the dialectic of man- world relationship. He believed in societal, 

humanization and normal education only.  

Tagore depended on a common religion, the religion of man. A religion is slow in its 

growth, but brings much more of human personality under its compass. But Freire does 

not have any view on this regard rather he believed in reality of man and world.  

ix) Teacher- pupil relationship : 

Tagore also believed very personal contact with the teacher with free natural atmosphere. 

Teacher plays the role of observer, philosopher and guide. Tagore greatly applied the 

Gurukula system of education of Ancient India. Its unique simplicity and naturalness 

inspire Tagore very much. Hence, he emphasizes closed and intimate inter-personal 

relationship between teacher and pupil in his institution.  

 According to Paulo Freire, teacher and student relationship was of narrative character. 

The teacher teachers and students were the passive listener of the teacher. Freire said that 

there was no room for the love and cooperation among the teacher and the pupil. They 

share contradictory relationship.  

x) Adult education : 

According to Tagore, adult education aims at upliftment and welfare of the poor people 

and development of their conditions. He emphasizes in developing the spirit of man who 

creates a new society and new civilization. Tagore wanted to remove the ill effects like 

superstitions, untouchability from the society.  He tried to cultivate social qualities like 

dignity of labour, attitudes for work, self help. It will possible when society will be 

educated. Tagore wanted that village people become self- reliant and self respectful with 

the cultural traditions of their own country. He wants that people should use the modern 

resources for the improvement of their physical, intellectual and economic conditions.  

Paulo Freire developed a methodology for the adult education. He concentrated upon 

literacy programe.  Freire gave stress on the awareness of the people about the causes of 

their suppression of rights and exploitation of dominant class. Freire’s education was 

based on the concept of sovereign individual rights.  It’s glorified the philosophy of self- 

interest and neglect out duty consciousness. Freire made the methodology through which 

people get chance to express their views and opinions.  

From the similarities point of view Tagore and Freire they were very conscious about 

adult education programme. Though Freire’s point of view was different but plan of 

action was similar with Tagore. Infect Freire way of living with the people to make them 
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aware about their needs. Tagore gave much emphasizes on rural reconstruction, so that 

adult education become possible.  

xi) Peace Education : 

Tagore believed in unity and diversity. For peace education Tagore found co-operation 

and cross fertilization as necessary for harmonious development. He dreamt of a world of 

community together through diversity and cultural process. Tagore main idea about peace 

education was to establish intimate relation between the inter-cultural, inter-social 

understanding and between East and West. He wants to promote a relationship of love, 

joy and peace.   

According to Paulo Freire, peace education begins at all level of social structure. Friere 

believed Peace education changes the reality of different situations.  It is not a subject 

restricted to talking and storing in mind about peace. Rather it is a process growing from 

people’s practice of changing and modifies reality. He believed that peace education 

should select the generative themes in a pedagogical way. Then themes should be 

codified. This codified theme should be again decondified by dialogue. Freire believed in 

unity and diversity.   

Thus Tagore and Freire emphasize peace education which changes the reality form inside 

and outside. Tagore viewed peace education as a comprehensive programme. On the 

other hand Freire viewed as a scientific methodology in a social context.   

5.5.4. Comparison of their educational experiments:  

Rabindranath Tagore founded an Ashram named it Santiniketan ‘the abode of Peace’. At 

Santineketan he started an ashram school with a few pupils.    The establishment of 

Santineketan School was a great land mark in Tagore’s career as an Educationist. He gave 

gradually a new name to his Santiniketan School called ‘Visva- Bharati’ with a new 

motto. “ Yatra Visvam bhavatyekanidam” means the world makes its home in a single 

nest. Tagore established Sriniketan in 1920 also called as ‘Institute of Rural 

Reconstruction’.  In Sriniketan, programe for rural reconstruction was adopted by India’s 

five year plan as for rural community developments. Visva- Bharati is now a Central 

University where students from foreign universities participate in seminars and give 

lectures on international cultural issues. Now Visva –Bharati is under the University 

Grants Commission (UGC).  

The Brazilian educator Paulo Freire was the most influential educational thinkers of the 

late 20
th

 century. Paulo Freire’s experiments are made especially on adult education and 

literary programe. Cultural circle was another main innovation for teaching the illiterate 

masses. Freire’s book ‘Pedagogy of the Oppressed’ bring revolution in the entire world. 

Throughout this book, he argues for system of education where emphasizes learning as an 

act of culture and freedom. He was most popular for his concepts such as "Banking" 
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Education, which passive learners have deposited in their minds. Then 

"Conscientization", a process of critical consciousness.  The "Culture of Silence", where 

dominated people lose the means by which critically responds to the culture, forced on 

them by a dominant culture. Some other important concepts of Freire, such as "Dialectic", 

"Empowerment", "Generative Themes and Words", "Humanization", Education "Praxis", 

" Problematization", and "Transformation of the World" were very popular in the whole 

world.  

Form the above discussion it is revealed that the philosophy of education of Rabindranath 

Tagore and Paulo Freire are same in the broader perspective.  They perceive education as 

the tool of overall development and manifestation of the man. Their main aim of 

education was to make universal man or a complete man.  Only the difference was the 

way of processing that is the pedagogy of education. Pedagogically, their experiments 

and way of implementation are different.  But it leads to the same aim and purpose.  
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VALUE ORIENTED EDUCATION: M.K.GANDHI 

 

Koppula Victor Babu 

 

Learning is a process. It is a penance. Such a process and penance lead a man to the path 

of progress, peace and successful life. This is why M.K.Gandhi has remarked: “Learning 

is a never ending constant penance. It moulds human body, mind intellect and character to 

those tendencies which are key to bliss and proficiency.”
1
 This is just and appropriate 

because what is the use of his education if an educated person does not prove helpful in 

the over all progress.  

Philosophy of education is the reflection over all kinds of training imparted to the 

individuals into a framework of an educational system. The chief function of an 

educational philosophy is to clarify and evaluate the existing systems of education and to 

provide an alternative, more suitable to solve the problems of man and society.  

Gandhi was an educational philosopher, scientist as well as a revolutionary leader who 

contemplated over the problem of education, suggested a new system as an alternative 

and experimented with the system in his Ashrams with his complete faith and dedication. 

In defining philosophy of education, Gandhi viewed education from a comprehensive and 

integral standpoint.  Education that develops one aspect of a child’s personality as the 

cost of another is narrow and one-sided.  The British imposed such an education, which 

for Gandhi was the bane of Indian society.  Again, instead of limiting itself to providing 

the child with bits of information, education should be aimed at developing the child’s 

personality. Ultimately, education should guide the individual to self-realization.  

Education should make the child capable of self-knowledge.  This stress upon the ideal of 

education as self-realization, however, does not lead to neglect of the social development 

of the educand.  To emphasize this point, Gandhi said, “I value individual freedom, but 

you must not forget that man is essentially a social being.  He has risen to his present 

status by learning to adjust his individuality to the requirements of social progress.”
2
  

Addressing the students of Government Junior College in Ahmadabad, Gandhi said, 

“Your education, if it is a vital thing, must shed its fragrance in your surroundings.  You 

must devote a certain portion of your time daily to serve the people around in a practical 

manner.  You must, therefore, be prepared to take the spade, the broomstick and basket.  

You must become voluntary scavengers of this holy place.”
3
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Concerning acquiring knowledge or education Gandhi said as follows; “In my humble 

opinion, knowledge should never be used for acquiring wealth. Business should be the 

only means of doing so. The means of livelihood should be labor, i.e., weaving, 

carpentry, tailoring and such other occupations essential for maintaining human life. I 

believe that one of the chief reasons for our moral fall is that doctors, lawyers, teachers 

and others acquire their knowledge mainly for getting money and, in fact, use it for that 

purpose. What I have set out is, of course, an ideal, which we cannot attain. I have no 

doubt, however, that the nearer we get to it, the better for us.”
4
  

According to Gandhiji “Literacy is neither the beginnings nor the end of education.  This 

is only a means through which man or women can be educated.”
5
 He believed that 

education should develop all the capacities of the child so that he becomes a complete 

human being.  Complete human being means full development of body, mind, heart and 

soul of the child.  In this way, Gandhiji advocated that education should develop the 

child’s individuality fully and harmoniously so that he is able to realize the ultimate aim 

of life, which is Truth or God.  Gandhiji has himself explained education:  “By education 

I mean an all-round drawing out of the best in child and man- body, mind and spirit.”
6
 

Aims of Gandhian Education 

The ideal of education has been very grand, noble and high in ancient India. Its aim, 

according to Herbert Spencer is the ‘training for completeness of life’
7
 and the molding of 

character of men and women for the battle of life. The history of the educational 

institutions in ancient India shows how old is her cultural history. It points to a long 

history. In the early stage, it is rural, not urban. The aim education was the manifestation 

of the divinity in men, it touches the highest point of knowledge. In order to attain the 

goal the completely educational method is based on plain living and high thinking 

pursued through eternity. 

The aim of education, according to Gandhi, was self-reliance. Every educated man and 

woman should be able to rely upon oneself to carry on his life. Earning of one’s 

livelihood is a part of this self-reliance. Explaining this aim of education, he said, “This 

education ought to be for them a kind of insurance against unemployment.”
8
 It is hence 

that he laid so much stress upon industrial training in basic education. Gandhi wanted the 

educator to create ideal citizens through education. Keeping in view the poverty of India, 

Gandhi suggested that education in this country should be craft centered. Gandhiji has 

divided educational aims into two categories. They are: 

 i) Provisional Aims of Education. 

ii) Ultimate Aim of Education. 

i) Provisional Aims of Gandhian Education 

Provisional aims of Gandhiji’s education are as follows:  
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 Vocational Aim: Gandhiji wished that each child should, through his education, 

be able to learn a productive craft to meet his future needs of life by adopting 

some industry or business.  Hence, he advocated education for self-reliance and 

capacity to earn one’s livelihood as the main aim of education. By this aim, he did 

not mean to make the child a laborer.  He wished that each child should earn while 

engaged in learning and gain some learning, as he is busy with earning. Earning 

while learning is very good practice of western culture. It may be one of the 

factors for their development.  

 Cultural Aim: Gandhiji wished that education should develop Indian culture.  

Hence, he advocated that together with vocational education; cultural 

advancement should also be achieved.  The two aspects of development should go 

together side by side.  He exhorted “I consider the cultural aspect of education as 

more essential than its academic aspect”
9
.  Culture is the main foundation and an 

essential and special part of education.  Hence, all types of human activities 

should bear the imprint of culture and refinement. 

 Perfect Development Aim: Gandhiji insisted that education should develop all 

aspects of individuality harmoniously.  He writes, “The real education is that 

which fully develops the body, mind and soul of children.”
10

  

 Moral or Character Development: Like Herbert, Gandhiji also believed that one of 

the essential aims of education is the moral development or character 

development.  About this, Gandhiji has written in his autobiography “I have 

always given top position to culture of heart and character development in the 

process of education.  I Consider character building as the main and essential basis 

of educational development”
11

. 

 Aim for Liberation: According to him, there are two kinds of liberation.  One was 

the liberation from all kinds of economic, social, political and mental slavery.  The 

second was the liberation of the soul from worldly pursuits devotes itself to higher 

forms of spiritual living.  Education should provide this spiritual freedom for self-

growth and realization of itself. 

 

The Individual and Social Aims of Education 

Gandhi synthesized the individual and social aims of education.  He did not restrict 

education to the achievement of any one single aim.  He looked to the process of 

education from various perspectives.  Therefore, he assigned different aims to education 

at different times, so much so that sometimes they looked mutually contradictory and 

even self-defeating.  A closer examination of all these statements of Gandhi, however, 

shows that these aims of education are complementary to each other. Most educationists 

have, however, felt that the aim of education is integral development of human 

personality.  Such was also the ideal of education formulated by Gandhi.  He said, ‘True 

education is that which draws out and stimulates the spiritual, intellectual and physical 

faculties of children.’  Like Vivekananda, Gandhi maintained that character formation 
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and manual skill were equally important.  On the one hand, he wanted the child to earn 

while he learns.  On the other hand, he also wanted the child to develop his character.  

According to him, the criterion of an individual’s cultural development is not the breath 

of his knowledge but his inner growth.  Culture, according to him, is not an adjunct of the 

mind but a characteristic of the soul.  The aim of education is the development of such a 

culture.   

As has been already pointed out, Gandhi aimed at self-reliance through education.  

Therefore, he visualized a craft-centered education.  Explaining his scheme of basic 

education as an insurance against unemployment in India, Gandhi said, “The child at the 

age of 14, that is, after finishing a seven year course, should be discharged as an earning 

unit.  Even now, the poor people’s children automatically lead a helping hand to their 

parents”
12

. However, the pathetic condition of our poor people is that they are neglecting 

their children to be educated and sending them only to earn at a very tender age around 7 

years. The government of India has taken measure to eradicate this child labour but still 

we find some cases.  

Moral and Spiritual Aims 

All knowledge is useless without a good character.  In his speeches to the students at 

various institutions, Gandhi laid emphasis upon the moral and spiritual aims of education.  

Emphasizing the moral aim of education Gandhi said, ‘The end of all knowledge must be 

the building up of character.’  Character building is the moral ideal of education.  

According to Gandhi, that is most important in a man’s life.  His ideal in this connection 

were as much in agreement with the ancient Indian thinkers as with the contemporary 

Western thinkers like Emerson, Ruskin, etc. Gandhi very much admired the Indian 

Gurukul system of education and the ideal of Brahmacharya.  According to ancient 

Indian ideal, education aims at liberation.  This was also the aim of Gujarat Vidyapith 

established by Gandhi in 1929.  Gandhi, however, defined liberation in a holistic sense, 

including political, social and economic liberation of all the members of society.  Real 

freedom is spiritual freedom. To attain this freedom is the task of education.  Again, 

education equally aims at intellectual, economic and political upliftment, though its chief 

aim is moral and spiritual.  Condemning the widespread indiscipline among the students 

Gandhi asked them to follow the ideal of Brahmacharya. 

According to Indian philosophy, the ultimate end of all knowledge is God realization.  

This God realization again, is the meaning of self-realization which has been considered 

to be the ideal of education by most of the educational philosophers in East and West. 

Agreeing with this line of thinking Gandhi maintained that a student should live a life of 

sanyasi.  God realization and self-realization are mutually complementary, the one leads 

to the other.  This spiritual ideal of education does not negate mundane or immediate 

ideals but fulfils them.  In the words of Gandhi “Self-realization is in itself an all 

comprehensive ideal.”
13

 In his scheme of basic education, he planned for an education 

suitable to present day Indian society.  He pondered over the difficulties of the present 
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day Indian society and tried to find out their solution through education. His educational 

philosophy is based upon ancient Indian idealism.  While he did not restrict the scope of 

physical education, his attention was mainly directed towards spiritual growth.  

ii) Ultimate Aim of Education 

According to Gandhiji, the ultimate aim of education is to realize God.  All other aims are 

subservient to this supreme aim.  It is aim of self-realization which is pending since the 

very early time of Indian wisdom and which constitutes the essence of Indian philosophy. 

Gandhiji wished that every child should grow into a divine human being by realizing 

Godliness in himself.  Gandhiji writes.  “To develop the self is to build character and to 

prepare the self for complete realization and realization of Godliness”
14

. In the definition 

of true education, Gandhi explained freedom or Vimukti as true goal of education. 

Education is the means for the end of liberation.  

The theory of Gandhi’s education will be seen, in the result of his philosophy of life. As 

an idealist, he believes in absolute values, which have to be realized by all as a result of 

education. So he looks upon education as purposive direction. The ultimate aim of 

education is self-realization. For this, man must do God’s work in a spirit of self-

abnegation. Believing that the individual realizes his best only in and through service to 

humanity, he wants education to develop the self-less individual who will find happiness 

in actively working for the betterment of all. Education naturally becomes an active 

process. Thinking is to be developed through doing, as thought has to issue in action. 

Education has also to stress right thinking and right feeling. Naturally, Gandhi stresses 

character-training much more than intellectual training. However, intellectual training is 

not neglected since only a fully developed individual and not a lopsided personality, can 

be capable of the best effort. Intellectual development through craft is training of the 

hand, head and heart together. It develops the creative individual, and it assures dignity of 

manual labor. It goes a long way to wipe out the social distinction between the thinking 

and the working class. It also helps the promotion of the non-violent values he seeks to 

inculcate in the pupils.  

His aim is the development of the Satyagrahi individual-one who will be a seeker after 

Truth. A seeker after Truth is one who seeks the way to absolute Truth through relative 

truth. Truth is one who seeks the way to absolute Truth through relative truth. The school 

should impart training in the non-violent values.  It should promote love, humility, co-

operation, spirit of service, self-abnegation and fearlessness, and enable the educated man 

to place his duties before rights. When education succeeds in creating such Satyagrahis, 

Gandhi hopes that the non-violent co-operative social order of his conception-the 

Ramaraj
15

 (Ideal society) could be evolved.  All education must be for some end, and the 

end of Gandhian education is the creation of the Satyagrahi individual who will be the 

brick of Ramaraj.  
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The Satyagrahi will be wedded to a rural civilization and will work for his food, covet no 

one’s possessions, live a simple life, respect all men and women, all races and all 

religions, and seek to serve the whole of mankind by serving his own neighborhood. The 

Ramaraj will, therefore, be a social order in which persons will be treated as persons, and 

true freedom will lead to true community. All will be at peace with one another. When the 

world is made up of from the very beginning
16

 and that if education is to be universalized 

within a reasonably short period of time, the productive aspect of Basic Education must 

be considered important.
17

  

Gandhi’s Truth and Education  

Gandhi’s concept of truth has a great bearing on his theory and practice of education. As 

we have already known that, the goal of human life is to realize God, which is nothing but 

truth itself. Every effort of human life is made to realize this comprehensive truth. 

Education is a means of this realization. This is why Gandhi asked the students to become 

real Brahmacharis’, searchers’ after God or Truth. The special contribution of Gandhi lies 

in holding truth in both immanent and transcendental senses. World according to them is 

illusory. Naturally their educational philosophies also become spiritualistic excluding the 

worldly education. It was simply concerned with the realization of soul, God or Brahma. 

As Gandhi’s truth is both immanent and transcendent his educational system not only 

gives emphasis on the realization of soul or to attend Moksha but also to realize truth in 

social, political and existential senses. This is the special feature of Gandhi’s education. 

Thus Gandhi’s truth shapes to a great extent his ideas of education. 

The second principle of faith and conduct which forms the basis of Gandhi’s educational 

Philosophy is his creed of truth and non violence.  Buddha was an apostle of Truth and 

Non violence; and Gandhi had read ‘The light of Asia’, in the second year of his study in 

England as a student of law.  It was, however, by reading Tolstoy’s The Kingdom of God 

is Within You that he was awakened to the beauty of non violence.  In 1892 his contacts 

with Christian friends in South Africa stimulated him to make a comparative study of 

religions.  The idea of a morally integrated individual fighting against injustice took a 

deeper root in his being.  He experimented with it in South Africa, during 1908-14 in his 

fight against Color Bar, $3 Tax Ban on immigration and against individuality to non-

Christian marriages on the political plane.  In addition, each time he comes out 

successfully.  When back to India, he tried similar experiment in Champaran (Bihar) and 

in Ahemadabad on the economic plane.  

Gandhi’s Democratic Ideas of Education 

Gandhi viewed democracy not only as a political factor, but as a way of life and he said 

that, without discipline, and respect for everyone the democratic way of life would be 

impossible. He viewed individual freedom as the highest goal, but not at the cost of the 

social good. In his ideal society, he gave importance to morality and  unremitting work 

for the good of humanity as the highest law. Love of God, according to him, was service 

to humanity. He stressed mutual communion of the members of society in order to plan 
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and decide the communal matters. Not even the minority opinion should be neglected. 

Every member must equally participate and lead a co-operative and peaceful life. Self-

sacrifice and love for the neighbor was aimed by Gandhi as the highest ideal than vainly 

thinking of international ideas.  

Different philosophers, from Socrates to Karl Marx, have tried to propound fool proof 

methods of governing people, which should work for the welfare of the common man, 

and there is no denying that finding of democratic system of governance can be regarded 

as the best among all since human freedom, equality, justice and welfare of all are the 

fundamental tenets of democracy. It has come to stay as the best way of governing the 

people politically.  

It is said democracy, as a system of government that started from the small states of 

Greece about two thousand years ago, has flowed down to us. However, some countries 

have tried to narrow its meaning to exploit other people, which in fact is absolutely 

against the very spirit of the democratic setup. Keeping such things in view, Mahatma 

Gandhi the father of our nation, made up his mind regarding the concept of democracy, 

especially for India.
18

 

He conceived a democratic setup for India, which would be free from violence so that 

democracy in this country should be solidly and purely based on moral and ethical values. 

Consequently, no one should be able to exploit his fellow men; would there be nay clash 

between religion and politics nor would the individual freedom be under any threat. 

Moreover, with the adoption of non-violent means Indians should be able to see 

humankind achieve pinnacles of glory and growth and thus accomplish the ultimate goal 

of universal peace and unity.   

“Democracy and violence can never go together. The countries that are democracies just 

for the name, either should clearly support directorship or they, should be bold enough to 

adopt the path of non-violence if they wish to be called true democracies. I am of the 

opinion that democracies in the western countries are just for the name. They may have 

some aspects of true democracies but they cannot be called so unless they embark on the 

tenants of non-violence. Such a situation will relieve them of much trouble and nuisance. 

For the proper growth of democracy, there can be no compromise with violence and false 

hood.”
19

 

While analyzing human nature and the growth of the world, Mahatma Gandhi opines, 

“Man by nature of power and this fondness of man ends with his death. Therefore, it is 

very difficult to put under control the young man honking after power. We do not find 

any institution based on non-violence. Democracy cannot be considered perfect until it is 

found to be based on the foundation for non-violence. It is, therefore, necessary to 

practice non-violence in our day-to-day actions and by doing so we are bound to succeed 

in our mission.”
20
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Mahatma Gandhi wants the establishment of democracy through moral development of 

men and with the help of the weapon of non-violence. He is of very strong opinion that 

although the principle of majority has nothing to do with what is based on conscience yet 

in the modern practical democracy, this principle of majority is used in a very narrow 

sense. We may bow to majority opinion put surrounding to it on every count would mean 

its slavery. Democracy does not render human beings to act as mere sheep.  

Like his contemporary Indian educationists, Gandhi aimed at the evolution of democratic 

ideal through education.  His basic plan of education amply demonstrates this fact.  He 

aimed at an education for ideal citizenship. Education, according to him, should make 

children ideal members of a democratic society.   In which such democratic values are 

imparted to the children as wide outlook, tolerance and good neighborhood.  In the 

miniature, society of the school the child learns the virtues of sympathy, service, love, 

unity, equality and liberty, etc. These qualities are transferred from one generation to 

another through education. The welfare of the individual and the nation are 

complementary to each other.  Therefore, if the country has to progress, the future 

generation should develop the virtues of democratic citizenship. As Gandhi said, “A 

nation cannot advance without the units of which it is composed advancing, and 

conversely, no individual can advance without the nation of which it is a part also 

advancing.”
21

 

This is how Gandhiji has been clearly focused his ideas on  value oriented education in 

relation with the ultimate ideas of philosophy.   
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 DEVELOPMENT OF MORALITY IN HUMAN LIFE 

 Desh Raj Sirswal 

Abstract 

Presently philosophers, social theorists, educationists and legal scholars are busy with 

issues of contemporary importance such as affirmative actions, animal’s rights, capital 

punishment, cloning, euthanasia, immigration, pornography, privacy in civil society, 

values in nature, human rights, cultural values and world hunger etc. Since ancient time 

ethics is one of the most important part of philosophical speculations and human 

development. The development of morality comes under three stages viz. intrinsic 

morality, customary morality and reflective morality. Intrinsic morality has traditionally 

been thought to lie at the heart of ethics and this is the first stage of morality where the 

objective is to be moral is to lead one’s life according its basic needs.  Customary 

morality is the second stage of morality, where customs of a particular group and tribe 

rule the life of the man living in this group and morals based on the customs and 

traditions of society.  Members of the group are motivated to sacrifice their lives to save 

the culture and norms of the particular group or tribe. In the last reflective morality, man 

started thinking himself and started to do reflection on their life and contributed to the 

development of the nation or society where he/she lives. Here he/she is independent to 

think and follow the best for his life. Reflective morals are those that are based on what 

you believe to be right and not others. The ideas related to the development of art, values, 

human rights and quality education etc., all are because of man’s reflection. Reflective 

morality is the best stage of development of morality in human society. In this paper an 

attempt is made to draw an outline of development of morality in human life and its 

application of morality in public and personal life. 

Key-words: Morality, morality in public life, morality in personal life, psychological 

development. 

Introduction 

Human society blessed with the faculties of rationality and endowed with morality. In 

present time the honest and truthful suffers while the dishonest and the liar are highly 

regarded. Moral and human values do not count for us while money has taken precedence 

over other desirable values. Customs and Ethos do not matter to us and conscience seems 

to have been smothered. Media matters a lot to everyone today and it is making 

vulnerable minds yielding to some biased public opinions serving vested interests. Poor 

common man really wants to learn what after all morality is and how can it really be 

studied. The recent expression of scams, scandals, corruption and wrong doings of the 

rich, mighty and well connected, leaves nothing to imagination. With such a gloomy 

scenario pointed all around what can we really talk of Morality? On the contrary it will be 
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more opportune to talk of morality now. Ethics is the discipline which is an important 

branch of philosophy which devotes itself to the study of moral concepts and undertakes 

the critical tasks of understanding the real meaning of moral notions and their 

significance to our lives.  

What exactly do we mean by “morality”? The etymology of the word morality is from the 

Latin word ‘moralis’ meaning “custom.” It is important to remember that what is 

considered moral differs from group to group and culture to culture. Learning the morals 

of society is part of the child’s adaptation to the society. All human beings have to adapt 

to their group, to their culture, in order to feel secure in that society. We have a need to be 

accepted by the others in our society just as we must accept them if we are going to live 

harmoniously together…Young people growing up in today’s world are going to face 

more and more challenging moral issues as our scientific and technological expertise 

continues to expand.
1
 So the present study have the importance in academic as well as 

social life. 

The Development of Morality 

The development of morality in each stage depends on the basis of standard of morality 

and it passes through the following stages: 

a) The Level of Instinctive Morality 

b) The Level of Customary Morality 

c) The Level of Reflective Morality 

Now we will discuss it in details
2
: 

a) The Level of Instinctive Morality 

In this  first stage,  an individual works on the basis of instinctive tendencies and he 

regards only that action as morally right which satisfy his instinctive carving, that action 

as wrong which fails to do so. These instincts themselves become the moral principles at 

this level and man forms his moral judgment also in accordance with them. Thus at this 

level, instinctive tendencies provides the guidelines for morality and direct men in moral 

matters.  

To support above thesis, there are two questions become important to  be answered : 

1. Had man been at the instinctive level ever? 

2. Is it a moral level at all? 

Rousseau and Hobbes reply to the first question while saying that before formation of 

society, man used to live in a state of nature and at that time his life and conduct are 

purely at the instinctive level. His life was natural and what weighed with him was his 

instinctive carvings which he would seek to satisfy through his conduct. But the 
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description s of the state of the nature which Rousseau and Hobbes gave us is divergently 

different: 

Rousseau Hobbes 

Man in the state of nature was happy 

and rational, enjoying idyllic peace.  

Life of man in the state of nature was 

brutish, solitary, nasty and short.  

He laid emphasis on good and gentle 

instincts. He talks about the 

supremacy of peace. 

He talks about barbarism and insecurity 

in the state of nature. He laid emphasis 

on aggressive one. 

 

There are certain instincts which show the path of love, peace, sociality and cooperation 

while there are others which put us on the path of violence and hatred. In fact, the theory 

of state of nature is itself not maintainable. It is not a historical fact nor is it a truth which 

can be proved on the evidence that human society was formed at a particular time under a 

social contract as a mammoth meeting if all the humans on earth are impossibility. 

Therefore the state of nature and society due to social contract are only figments of our 

own imagination, and cannot be considered as working hypothesis even. Therefore, it is 

clear that man had never been at the instinctive level purely at any time of history. 

Now come to the second question, “Is it a moral level at all?” The action done on instincts 

purely is always going to be blind and involuntary. Human intelligence or will (volition) 

do not enter into its operation. A man can do any action under the blind impulse which is 

to be considered as not fully voluntary. Therefore such instinctive actions do not become 

the object of moral judgment; they are neither moral nor immoral, they are truly speaking 

a moral which means ethically neutral or morally indifferent.  But Mackenzie is of this 

opinion that the life of Birds and Beasts is purely at the instinctive level, but in their 

behavior there are seeds of moral conduct also, for example, crows kill a diseased crow, 

perhaps it is due to their knowledge that its disease is going to spread out in other crows 

also. This behavior shows sure rudimentary signs of moral conduct. So we will have to 

admit that instinctive level does not show rudimentary nature of morality, and it is correct 

too consider it as a level of moral development to begin with although it is not morally as 

such. 

b) The Level of Customary Morality: 

In this stage customs and conventions become the basis of morality. The individual at this 

stage holds that action as morality which is in keeping with a well-established custom, 

and that action which violates it, is considered as morally undesirable. This is exactly 

customary morality. 

Customary morality is a part of man’s life. It has its genesis from the tribal life. Individual 

took to tribal life for security to his own life and property. A tribe was like a big family 

which had a head of its own. It was organized and stayed as a well-knit like a family. 

Each member of the tribe had to obey the orders of its head that used to run the affairs of 
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his tribe according to a certain well-set cods, customs and conventions which were 

peculiar to it, and even the head of the family would not dare violate those rules. The life 

of the tribe helped its member to expand his ego, and he would identify himself with it so 

much so that he would be prepared to sacrifice his life for it. He would not bother if any 

harm came to him personally, but he would never tolerate any harm done to his tribe. This 

strong sense of identification with the tribe becomes the breeding ground of customary 

morality, because anything which was in the interest of tribe, would be good for him, 

whatever was against its interest, was bad for him also. 

In the modern times, customs are prevalent in human society and much of public morality 

and more so individual morality are based on it. People are in the habit of judging right 

and wrong according to customs. Customs are socially approved ways of behavior. 

Customs had their beginning in the life of our ancestors.  On the basis of their own 

experience, they found that a particular action proved to be beneficial and therefore good; 

their experience was based on the consequences of actions in life. They realized that so 

and so action held to good consequences, therefore it was good. The entire force of 

human effort was spent on the faithful obedience to the customs. Even the society wants 

its members to follow the guidelines laid down for them by the customary morality so 

that it may preserve its integrity and unity by it. 

Every individual is expected to abide by the customs in society, and he is prepared for it 

right from his childhood through his education and training. In the first instance, family 

takes upon itself this task of imparting training of morality to the child. Thus customary 

morality becomes an essential part of our education; social etiquette, manners and morals 

form a part of social culture which is handed down to the child.  Anything learnt in the 

childhood goes deep down in the life of an individual in the form of dispositions and 

habits so that he goes on following them throughout his life time. 

c) The Level of Reflective Morality 

In this stage, conscience guides human beings in moral matters; their moral judgments of 

right and wrong, good and bad depend on conscience which holds the moral authority and 

principles of deciding between right and wrong. At this stage, any action which is 

approved of by conscience is right, any action not approved of by it, is wrong. Thus at 

this stage, conscience is the basis of morality. 

In the level of reflective morality makes use of won reflection or conscience to arrive at 

moral judgment. In this process of judgment, he experiences a sense of full freedom. He 

does not decide under the influence of social customs or another person’s dictates but he 

himself is the basis of his own judgment. It is his conscience, his own reflection. We 

should not understand that here the individual acts on thinking or reasoning because pure 

intellection does not enter into the process or conscience which works on intuition, 

feeling or reflection. Conscience generated a sort of feeling or immediate knowledge on 

which he comes to realize that something is good or bad. Thus judgment of conscience is 

intuitive or reflective.  
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There are certain forces which are responsible for the breakdown of customary morality 

and reinforcing the reflective morality instead. These factors and causes have been 

subjected to a keen analysis and investigation by John Dewey and Tuft. They are listed 

below: 

 Economic Causes: Breakdown of joint family system; urbanization of population; 

trade and commerce etc. 

 Progress in Science and Art: The use of scientific knowledge in moral field; 

quick ways of communication and transport; new trends and issues have taken 

their birth in the field of art and literature. 

 Political Causes: Change in the social order and birth of new ideologies and their 

dissemination.  

 Psychological Causes: Conservative and progressive tendencies inspire man for a 

change. 

 Religious Causes: To adopt any religious interest with rationality breakdown of 

customary morality and pave the way for reflective morality. 

In the reflective morality, a person is wholly independent, therefore very few persons can 

be regarded to be at the level of reflective morality; they are seers, sages and geniuses like 

Socrates, the Budhha, Abraham Lincon, Dr. B.R. Ambedakar, Bhagat Sinhg, Mahatma 

Gandhi, etc. they arrive at certain moral judgments on the basis of their conscience which 

not only guided them in life, but also held our beacon light for the rest of mankind 

showing them the right path. True morality springs forth from within the heart of man and 

is based on independence of reflection and judgment. Therefore, reflective morality 

should be regarded as true morality, and the highest level of moral development. “At the 

level of reflection, a man enjoys full moral freedom which is a sign of true morality. 

Reflective morality is rare and is a sign of true morality. Reflective morality is rare and is 

to be found in saints and sages or great men and geniuses. Although it is certain that 

reflective morality marks the highest stage of moral development and customary morality 

lags behind in it height, but common men are capable of only customary morality, they 

fail to come up to the level of reflective morality which is the prerogative of great men. 

But it should not leave even a shadow of doubt about the truth that reflective morality is 

the highest and the best and represents true morality.”
3
 

In the modern age, the hold of customary morality in the life of an individual is losing its 

strength day-by-day and it is yielding its place to reflective morality. There are many 

causes of this change over which need detailed explanation separately. When an 

individual finds that old situations and conditions have changed and the old customs to 

not befit them, he makes use of his discretion and independent judgment and changes his 

mode of behavior. When a person finds that one custom clashes with another, both cannot 

be followed nor are they binding or right he is them compelled to think and thinking 

means changing.  
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When a person gets an opportunity to compare one custom of his own society with 

another of a different society, he thereby gets an opportunity to choose one out of them 

which encourages him to break one and follow another. Even close examination and 

analysis of customs leads to wiping out the faith and loyalty for customs form the mind of 

the individual. This comparison, contrast, analysis, independent choice and judgment 

pave a sure way for a more effective role of reflection and conscience in moral matters, 

thereby reflective morality gets reinforced. 

Morality in Personal Life 

The function of personal morality is to help each of us realize the meaning of our life in 

the world through being a person and living the personal life of a self in the world. Our 

personal morality just is the sum of our input values; the meaning of our lives just is a 

function of our personal morality in our personal circumstances. Morality in personal life 

suggests that all progress in human life has been possible because of the liberties 

extended to human beings with a minimum interference by the external authority. He 

himself is the source of progress and motive power of evolution. It is who lives, grows 

and suffers. He continually struggles against the fragmentary and full means us by 

authorities the external forges. The man of strong-will can liberate himself from the 

clutches of external, forces. Man peruses for the better world for his own good, for his 

liberty. Social, religious or political authorities harass the individual most.
4
 

It will be interesting to deliberate -Whether society gains by the vigorous pursuits of the 

most selfish of the personal interests or personal interests are satisfied by social action. 

Hobbes believed that man is selfish by nature and altruism is just an artificial goal. An 

egoistic ethical theory is one that contents that an action is good if and only if it promotes 

good or pleasure of the individual. In altruistic historical theory, on the other hand, that an 

action is good if and only if it promotes good or pleasure of others. Man, naturally 

peruses his own good, says an egoist, and good of others is sought only to promote one’s 

selfish interests. Those who believe that man is selfish by native and seeks his own good, 

also believe that moral principles are formulated for individual persons. On the other 

hand, those who believe in benevolence or good or happiness of all other human beings 

look for moral principles to promote altruistic goals.
5
 

 

Moral Development of a Child: Psychologist Point of View 

Moral development means children’s reasoning about morality, their attitudes toward 

moral lapses, and their behavior when faced with moral issues. Based on his observations 

of children's application of rules when playing, Jean Piaget, Swiss developmental 

psychologist, determined that morality, too, can be considered a developmental process. 

Piaget believed that observing children playing games and querying them about the rules 

provided a realistic “lab on life” for understanding how morality principles develop. In 



Special Issue on Value-Education and Philosophy 

 

  Page No.31 | http://mses150vivekananda.wordpress.com/ 
 

 

his book The Moral Judgment of the Child, he studied children playing the game of 

marbles and developed a stage theory of child cognitive development: 

1. Birth to age 2: Stage-- Sensorimotor. Object permanence recognized by a child. 

2. Age 2 to 7: Stage-- Preoperational. Egocentric thought, child lacks ability to 

decenter. 

3. Age 7 to 11: Stage-- Concrete operations. No abstract reasoning or the ability to 

test hypotheses. 

4. Starting at age 11 or 12: Stage-- Formal operations. Children begin to reason 

abstractly.
6
 

In Piaget’s theory, moral thought has two stages: heteronomous morality, associated with 

moral realism (’being subject to another‘s laws or rules‘), and autonomous morality, 

associated with moral relativism (’being subject to one‘s own laws or rules‘). The stages 

are not mutually exclusive (e.g. most adults show a combination of both). The transition 

from one stage to the other is related with a transition from egocentric thought to a 

thought that contemplates other’s point of view. And it is also related with a change in 

social relationships, from unilateral respect (i.e. unconditional, absolute and one-way 

respect to authority) to mutual respect where compromises are reached. The second stage 

in making moral judgments comes later, usually around age 10, when children come to 

realize that rules have arbitrariness and are formed by mutual consent for reasons of 

fairness and equity. This applies equally to society’s laws, game rules, and familial 

standards of behavior. Older children realize that rules are not fixed and absolute, but that 

they can be changed as the need arises. Piaget called this second stage moral autonomy.
7
 

Lawrence Kohlberg admired Piaget’s approach to studying children’s conceptions of 

morality. If Piaget saw children as little logicians, Kohlberg viewed them as moral 

philosophers. Unlike so many other psychologists who concerned themselves with 

morality, such as Freud, Skinner, and later Albert Bandura in his research on observation 

learning and role models, Kohlberg believed that it was not possible to study moral 

understanding without also coming to grips with philosophy, or more specifically, what 

could possibly be meant by “morality”. He said, “When confronted with a group of 

parents who asked me “How can we help make our children virtuous?” I had to answer as 

Socrates, “You must think I am very fortunate to know how virtue is acquired. The fact is 

that far from knowing whether it can be taught, I have no idea what virtue really is.”…It 

appears, then, that we must either be totally silent about moral education or else speak to 

the nature of virtue.
8
 

Kohlberg’s Levels and Stages of Morality 

Lawrence Kohlberg, Harvard professor of psychology, developed a theory of stages of 

ethical development. 

A. Assumptions: 
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1. Individuals move through stages in understanding of moral issues as they grow and 

mature 

2. Stages cannot be skipped (ie., jumping from stage 2 to 4 without experiencing stage 3) 

3. Most adults do not advance past stage 4 in their development 

4. Studying ethical cases can help individuals develop their moral senses and thus 

advance 

B. Level One--Preconventional Morality 

 Stage 1-- Punishment-obedience orientation --physical consequences of an action 

determine its goodness or badness regardless of the human meaning or value of 

these consequences. Avoidance of punishment and unquestioning deference to 

power are valued in their own right, not in terms of respect for an underlying 

moral order. 

  Stage 2-- Individualism/egoism --right action is that which satisfies one's own 

needs and occasionally the needs of others. Human relations are viewed in terms 

like those of the marketplace with elements of fairness, sharing, and reciprocity 

present, but always interpreted in a physical or pragmatic way. Reciprocity is a 

matter of "you scratch my back, I'll scratch yours," not of loyalty, gratitude or 

justice. 

C. Level Two--Conventional Morality 

 Stage 3-- Good boy nice girl orientation --good behavior is that which pleases or 

helps others and is approved by them. Behavior is frequently judged by intention 

("he means well"). One earns approval by being nice. The concern is "What will 

people think of me?" and the desire is for group approval. Right action is that 

which would please or impress others. 

 Stage 4-- Law and order orientation --Right behavior consists of doing one's duty, 

showing respect for authority, and maintaining the given social order for its own 

sake. The concern goes beyond one's immediate groups to the larger society--to 

the maintenance of law and order. One's obligation to the law overrides one's 

obligations to family or friends. No one group is above the law. 

D. Level Three--Postconventional Morality 

 Stage 5-- Social contract orientation --right action tends to be defined in terms of 

general individual rights and standards that have been critically examined and 

agreed upon by the whole society. There is a clear awareness of the relativism of 

individual values and opinions and an emphasis on procedure for reaching 

consensus. Aside from what is democratically agreed upon, right action is a matter 

of personal values and opinions. It assumes a legal point of view, with the 

possibility of changing the law because of rational considerations. It is not a strict 
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"law and order" approach. While rules are needed to maintain social order, they 

should not be blindly obeyed but should be evaluated or changed for the good of 

society. Right action is that which protects the rights of the individual according to 

rules agreed on by the whole society. 

 Stage 6-- Universal ethical principle orientation --right action is defined by the 

decision of conscience in accord with self-chosen ethical principles. These 

principles are abstract and ethical (the Golden Rule, the categorical imperative), 

not concrete moral rules (the Ten Commandments). At heart, these are universal 

principles of justice, equal rights, and of respect for the dignity of human beings 

as individual persons. 

III. Gilligan's Response (Carol Gilligan, a student of Kohlberg's, took issue with his 

method and his conclusions in a book Different Voice: Psychological Theory and 

Women's Development. Kohlberg only interviewed boys and men for his study. Gilligan 

contends that girls and women tend to approach moral issues differently, are more 

focused on caring than on rules and duty. Gilligan developed her own set of stages: 

 Preconventional --Goal is individual survival 

 Transition is from selfishness to a recognition of responsibility to others 

 Conventional --Self-sacrifice is goodness 

 Transition is from goodness to the truth that she is a person too 

 Postconventional --Principle of nonviolence: do not hurt others or self 

Gilligan asserts that women have differing moral and psychological tendencies than men. 

According to Gilligan, men think in terms of rules and justice while women are more 

inclined to think in terms of caring and relationships.
9
 

Since Kohlberg believed that few people actually reach this stage, but those who do are of 

the stature of Mohandas Gandhi or Martin Luther King, Jr. It can be rightly said that, 

“Kohlberg’s theory is really one of cognitive development (per Piaget) as applied to 

moral understanding because he believed that children developed their moral principles 

primarily though thinking about them. The progression through the stages cannot be 

accounted for by simple maturation or development of the nervous system. The child 

must grapple with these moral issues as they arise, and as with Piaget, disequilibrium 

occurs; for instance, when a child realizes that punishment for an unintentional infraction 

seems somehow unfair. Nor did Kohlberg believe that moral understanding was primarily 

due to learning of social mores because neither parents nor peers can teach new modes of 

thinking.”
10

 

Morality in Public Life 

Public morality refers to moral and ethical standards enforced in a society, by law or 

police work or social pressure, and applied to public life, to the content of the media, and 

to conduct in public places. Ethics is grounded in the notion of responsibility and 

accountability. In democracy, every holder of public office is accountable ultimately to 
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the people. Such accountability is enforced thought a system of laws and rules, which the 

elected representatives of the people enact in their legislatures. Ethics provides the basis 

of the creation of such laws and rules. It is the moral ideas of people that give rise to and 

shapes the character of laws and rules. Our legal system emanates from a shared vision of 

what is good and just. 

All public functionaries are thrusters of the people. With the expansion of the role of 

government, public functionaries exercise considerable influence over the lives of people. 

The trusteeship relationship between the public and the officials requires that the 

authority entrusted to the officials be exercised in the best interest of the people or in 

‘public interest’. 

The role of ethics in public life has many dimensions. At one end is the expression of 

high moral values and at the other, the specifics of action for which a public functionary 

can be held legally accountable. However, an elaborate system of laws and regulations 

can’t provide actions for all situations. It is desirable to govern the conduct of those who 

hold position in public service including both higher levels and lowest levels.
11

 

Personal and public life go hand in hand. If man is selfish by nature as Hobbes said, he 

has the feeling of sympathy and benevolence as promoting the interests of other persons. 

Without the cooperation of others a personal cannot pursue his goals. Morality is pursued 

not only for private good. In Bentham, there is an effort to unite social and egoistic 

interests, public and private morality. Each man in seeking his personal happiness 

simultaneously increases the total amount of happiness, and egoism is conceived here to 

be in close harmony with altruism. Bentham accepted the harmony of two discrete types 

of interest- the personal and the social, as factual. His assumption that the individual or 

private good is identical with that of general or public good is something he never clearly 

established.
12

 

Conclusion: 

The development of morality as discussed above is not historical development. If it were 

historical, then in ancient times, people would have lived at the level of purely instinctive 

morality and in the Middle Ages, only customary morality would have prevailed in 

human life, and in the present age, people would have acted according to their conscience 

without showing any regard for customs, but this is not a fact, because even in the present 

times, we are at times found to have acted on instinctive impulses and our conduct shows 

signs of customary standards  so that almost all the three levels are obtainable today. So, 

we have to consider, the above mentioned moral development according to psychological 

points of view and the moral development is also of an important concern. The truth is 

that this development is only logical, because in it the three states are distinguished and 

arranged in above order according to their moral significance only. It is, therefore, 

worthwhile to discuss here the exact nature and significance of these stages.
13
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A COMPARATIVE  ANALYSIS OF VALUES OF  ANCIENT AND 

MODERN EDUCATION IN INDIA 

Reena  Kushwaha 

“Na chor haryam, na raaj haryam, na bhratra bhajyam na cha bharakaari,  

vyaye krate vardhate eva nityam, vidhya dhanam sarva dhan pradhanam” 

INTRODUCTION   

An educated man will never find himself in the midst of any difficulty in his whole life. 

His mind always ready to solve the problem sincerely whenever the problem occurs in the 

path of his/her life because education gives not only the mental  but also physical strength 

necessary to face any challenges of life with dignity. On the  other side, the person who is 

illiterate, deprives from his all rights and gropes in the dark, leaving result to chance or 

fate. He always depends on others resulted suppressed, dominated and ill-treated only 

because  he had no education. Education enables a man’s mind to think logically and also 

liberates his mind from wrong thinking, ignorance, superstitions and prejudices. It frees 

from evil,  influence and vices. It equips him with knowledge and skill, enabling him to 

make a good living, culminating in his being an ideal citizen. 

India has a rich tradition of learning and education right from the beginning of the 

civilization. Great Rishi-Muni took birth on the earth of India and wrote several valuable 

books and Granthas which have been assisting human beings to lead their lives smoothly 

and teach how to shoot unexpected trouble occurred in their lives. The Ancient Indian 

Theory of Education describes that the training of the mind and the process of thinking, 

are essential for the acquisition of knowledge. We all agree with this point that education 

is the knowledge of putting one’s potentials to maximum use. One can safely say that a 

human being has not the proper sense till he/she is educated. Therefore, we give 

emphases on the education because it has importance in our lives. The training of a 

human mind is not complete without education. Education makes a person a right thinker. 

It tells man how to think and how to make decision. Secondly, education is the medium 

only through which man is enabled to receive information from the external world; to 

acquaint him with past history and receive all necessary information regarding the 

present.  While Modern Education creates confusion in the mind of youth because it has 

been printed with the texts of criticisms, moreover it makes the life of human being more 

materialistic, resulted a person in the journey of real life get bore and tensioned 

(psychological disturbed). Present education system is widening gap between educated 
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and uneducated and discrimination exist on this basis in the society. Secondly, people in 

the modern society  seem very egoistic, full of jealousy and weak in the tolerance 

capacity so no one is bothering another while living just before or  side of one’s door. 

People of today are becoming more selfish and self-centred. They are talking about 

Universal human rights and duties but in practical they are different in nature. Perhaps, 

this is the reason while increasing the numbers of school, college and university, different 

kinds of crimes and diseases are increasing as well as taking place day by day in the 

present Indian Society. 

MEANING OF EDUCATION 

Before going to interpret data and views in the context of comparative analysis of ancient 

and modern education’s values, first We should understand the word what does 

‘Education’ mean? 

As Durkheim  says that Education as "the socialization of the younger generation." He 

further states that it is "a continuous effort to impose on the child ways of seeing, feeling 

and acting which he could not have arrived at spontaneously." 

In the similar manner Summer defines education as "the attempt, to transmit the child the 

modes of the group. So that he can learn what conduct, is approved and what 

disapproved how he ought to behave in all kinds of cases: What he ought to believe and 

reject." 

F,J. Brown and J.S. Roucek say that education is "the sum total of the experience which 

moulds the attitudes and determines the conduct of both the child and the adult." 

In the conclusion we can say that Education is like a tool or technique by which a child 

learns from the existing and collected information and apply it when he enters into the 

practical life. In this contexts I would like to quote the views of  A.W.Green,  who is in of 

opinion   that historically it has meant the conscious training of the young for the later 

adoption of adult roles. By modern convention, however, education has come to mean 

formal training by specialists within the formal organization of the school. 

ANCIENT EDUCATION SYSTEM AND ITS VALUE 

India, also known as Bharat is one of the ancient countries in the world. It is great in 

many senses. For Example: Great Indus Civilization has taken birth on the Earth of 

Bharat. Many Hindu God and Goddess took Avatar and preached the common people of 

India and enlightened the path of real Life.  Rich scriptures like Vedas, Upanishad and  

Puranas  have been written which provide remedies to solve all kind  of problem related 

to human life; Imminent world Famous scholars and Social Reformers came on this Earth 

and taught masses of India. 
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If we peep into the history of India, we will find that the Education System was very 

strong and effective. Guru interacted and taught their students in such a way that they find 

themselves easy to tackle all kinds of problem occurred in the path of human life. Value 

Education was at high position in the curriculum of that education system. Vedas and 

Puranas emphasised on human duties than rights while the modern education system lays 

more emphasis on rights only. 

In ancient India “Gurukul System” prevailed.  According to this system a child spent a 

part of his life with his teacher in an Ashram where he learned about himself and the 

world around him.    Ancient Education System in India had three simple processes -   

 Shravana  ( to listen to the words of wisdom which the teacher spoke). 

 Manana (the student needs to interpret the meaning of the lessons imparted by the 

teacher so that they may be understood fully, reflecting upon what has been heard 

(shravana).  

 Niddhyaasana ( It means complete comprehension of the knowledge that is 

taught, so that the student may live the knowledge and not merely explain it by 

word). 

Ancient Education System gives more emphasis on the value education in its curriculum. 

In the syllabus, Guru teaches Vedas, Puranas, Upanishads and other subjects like science, 

history, mathematics, psychology, philosophy and others which enlighten the mind of 

students spiritually and scientific way. Gurus awarded their pupils about duties towards 

self, family, community and society. Perhaps, this was the reason that people of the 

society was highly conscious about duties rather than rights. That time very few numbers 

of crimes and misbehaving took place. People obeyed all the rules and orders passed by 

the King or  the Government. 

Society  also permitted all to do according to their wishes; ruler tried to provide all kinds 

of facilities (all kind of human rights) to his people to progress in different sphere of their 

lives. That time Indian women enjoy equal status in society. Swami Vivekananda in his 

teaching quoted this  as “In the Vedas and Upanishad, women taught the highest truth and 

receive the same veneration as men (VIII.28) . Further he stated that Buddha, however, 

recognised women’s right to an equal place in religion and his first and one of his greatest 

follower was his own wife, who became the head of the whole Buddhistic movement 

among the women of India(VII. 78).: 

Secondly, there are Shastra’s and Sutra’s which describes the duty of a teacher and  a 

student. Education system in ancient period  was based on making of man and not for just 

his/her survival. That time the making of man was regarded as an artistic and true purpose 

of education. Indeed, it was sought  as the means of self-realization, as the means to 

highest end of life(viz. Mukti or Emancipation).  The syllabus of the teaching had been 

formulated on the full account of the fact that life includes death and this form the eternal 
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truth. Therefore, this leads  a particular angle of vision, a sense of perspective and portion 

in which the material and the moral, the physical and spiritual, the perishable and  

permanent interests and values of life are clearly defined and strictly differentiated.  

  

Due to influence of  Value Education,  people believed  and laid their lives according to 

“Four Ashram”  viz.  

 Brahmacharya Ashram (age5 to 25) this period of life a man leads the life of 

student and practices celibacy. 

 Grihstha Ashram (Age 26 to 50) It is considered as crucial stage of one’s life 

where a man performs all kind of family and social duties. 

 Vanaprastha Ashram (age 51 to 75)  It is a step to partial renunciation. 

 Sanyasa Ashram(Age 75 to till dies) It is stage of life that he becomes  an ascetic 

and completely dedicates his life to serve GOD. 

    

Thus, we can observe the value - education which prevailed in ancient period in India. 

History reveals the story that there was no discrimination on the basis of caste, colour, 

race and sex. People believed in humanity and co-operated to each other’s. They believed 

that job had been assigned by God to run the society. People enjoyed all kinds of rights 

and obeyed duties. Crimes were at low position. Purity resided in the heart of people. 

Moral was at high position. People only scared from God and believed in Karma and 

Punar Janma Theory. Law and order was also in good position. Society punished strictly 

who misbehaved or broke the rules of the society. People were far away from the anxiety 

of unemployment because since the beginning of the life a child watched, observed and 

skilled by family members in one profession. In short, we can say that our ancient 

education system was very effective and right tool which inculcated national and cultural 

values and liberated people of false prejudice, ignorance and so on. 

 

 

MODERN EDUCATION SYSTEM AND ITS VALUES 

 

Like   other aspect of India,  education system also remained victim of  foreign influence. 

In Middle period of Indian History it was influenced by Persian and Islam literatures. If 

we examine it in the sense rights and duties it is doubtful whether the Hindu and Muslims 

studies side by side in the maktabs or madarsahs or khanquahs (school attached to 

shrines) without any restrictions of rank, race or religion. As per concern to women 

education, women owning to the purdaha system could not attend public institutions but 

still girls belong to royal family was educated. In similar manner, in Hindu society, girls 

belong to high family got opportunity of education but the girls from middle and poor 

family could not think to get education their life and had become restricted with only 

domestic learning . They oppressed to lead their lives within four walls. Some historical 

factors reveal the story that discrimination occupied its position in the education system; 

children of lower caste treated badly and were allowed to sit back in the class.  If we will 
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talk about the curriculum of education, we find that the course of study included 

grammar, rhetoric, logic, theology, ethics, metaphysics, literature, jurisprudence and 

elementary science. There was neither standardization nor degrees and diplomas etc. 

Examinations were not the be-all and the end-all of education.  

 

During the British Colonialism western style of education influenced the Indian education 

system which still remained into existence. Christian missionaries popularised English 

Language.  Moreover, the western system of education introduced in India the study of 

Western philosophy, sciences, literatures, history, economics, sociology etc. This system 

of education created literate classes which derived their ideas not from the age-long 

traditions of the land but from the West resulted a wide gulf built between educated and 

uneducated classes in India. Indeed, the present education system of India is an 

implantation of British rulers. Wood's Dispatch of 1854 laid the foundation of present 

system of education in India. Before the advent of British in India, education system was 

private one. With the introduction of Wood's Dispatch known as Magna Carta of Indian 

education changed the whole scenario. However , at that time many great social reformers 

like  Raja Ram Mohan Rai, M.G. Ranade,  Dayanand Sarasvati, Vivekananda, Sri 

Aurobindo,  Raman Maharishi , Mahatma Gandhi and others worked  a lot to revival of  

Value Education and stressed on the revival of Hinduism. 

 

Fortunately, India got rid of the slave chain of Britishers but the People of India have 

been still gripping themselves into western cultures and losing their moral day by day.  

Though NCERT had set up a National Resource Centre for Value Education in 2000 and 

in 2002, it launched a “National Programme for strengthening Value Education”. Its main 

was to focus on generating awareness, material development, teachers’ training, 

promotion of research and innovation. In 2009, Indian Government has enumerated “Free 

and compulsory Education” under Art-21(A). 

Today, in India, there are  568 universities, more than 17,000 colleges and approx. 50, 

000 schools are running and imparting education to Indian Children. These institutions 

work at different stages at hierarchy  bases as below mentioned: 
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There are system of distence education, online education and educational Channels like 

Akalya, vyas, IGNOU have been  broadcasting valuable educative programmes.  So, 

therefore, India is progressing day by day. It is no doubt that per person’s capita income 

as well as national income increasing. That’s why Our Government is spending more 

money  on education for example : It has made Primary education compulsory and free. 

Programm like Sarva Sikha Abhiya  has been successfully running and benefiting poors. 

 

If we talk about the value education, in the present time , Indian Government has realized 

the importance of Value Education and initiated it primary level to University Level. On 

other side, Religious organisations as Sathya Sai Organisation, Ramakrishna Mission, 

Ananda Sangha, Art of  Livining, Brahma Kumaries, Chinmayananda Mission and others 

like are actively involved in promoting Value Education. 

 

Today ‘s ironey is   that  the main objectives of education  is to get good job rather than 

how to lead ideal life. If we talk about the Guru-Shishya (teacher-student) relationship, 

now there is no link between the teacher and a student anymore. The teacher -student 

interaction has been limited to classrooms and the critical bond of growth has been 

broken. The respect for the teacher has been lost.    Secondly, our students have actually 

forgotten to think analytically. Even teachers are not taking pain to explain to the student 

the true meaning of what he is being taught and the theoretical learning is on its way up 

the hill, but this situation is leading us to a serious problem of lack of innovative and 

creative minds. The growth of mind is impossible without the process of critical thinking. 

Thirdly, the present education system just focuses on factual learning rather than practical 

learning. There is no working system wherein a student can practice what he is being 

taught or put his own ideas to work. The true knowledge always comes with experience 

and it needs to be understood seriously in tackling this problem.Moreover,  it is not wrong 

to say that  due to advent of  new technology, high media  and internent effect the youth 

community has been much influencing by western culture and becoming materialistic . 

They are acting and reacting what they see on Television and getting through on Internet 

without interpreting logically what’s wrong and what’s right  resulted  in their mid of  

their lives they  feel bore and b psycologically disturbed. Our Newspaper has been 

proving  this  with facts and printing the numbers that how many juviline crimes are 

happening, students are commiting suicide if  they find themselves fail in Exam and 

Love- relationship. How ridiculous  to say it here where once upon a time youngesrters 

had sacrified their youthness just  in searching of knowledge and serving the nations and 

society.  

Education is one of the basic activities of people in all human societies. The continued 

existence of society depends upon the transmission of culture to the next generation. It is 

essential that every new generation must be given training in the ways of the group so that 

the same tradition will continue. Every society has its own ways and means of fulfilling 

this need. Education is like a tool/technique by which one gets knowledge from past 

incidents and works in present and try to build his/her future. Unfortunately, there are 
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several people who downgrade the value of education and say that it has never benefited 

anyone. But this is not correct. Knowledge is too far advanced today for a man to gain 

without its specialized branch. Trade, Industry, Agriculture, medicine, the I.T. and all 

other areas have become so complex that no one takes up any job without being educated. 

I strongly agree with views of Swami Vivekananda who pointed out that the defect of the 

present-day education is that it has no definite goal to pursue.  Today, Teachers have no 

clear idea about goal of teaching.(Note: We all know that teaching profession has become 

commercial; teachers work for money) . Swami Vivekananda  believed in the character of  

“Guru”  who used to spend his life for  Man making not money making. He gave 

emphasis on the reading and understanding of Vedas because  according to Vedanta, the 

essence of man lies in his soul, which he possesses in addition to his body and mind. In 

true with this philosophy, he further defined education as ‘the manifestation of the 

perfection already in man.’ “The aim of education is to manifest in our lives the 

perfection, which is the very nature of our inner self. This perfection is the realization of 

the infinite power which resides in everything and every-where-existence, consciousness 

and bliss (Satchidananda). After understanding the essential nature of this perfection, we 

should identify it with our inner self. For achieving this, one will have to eliminate one’s 

ego, ignorance and all other false identification, which stand in the way. Meditation, 

fortified by moral purity and passion for truth, helps man to leave behind the body, the 

senses, the ego and all other non-self-elements, which are perishable. He thus realizes his 

immortal divine self, which is of the nature of infinite existence, infinite knowledge and 

infinite bliss.  

 

CONCLUSION 

In the conclusion we can say that our ancient education system was a great success, but 

unfortunately today we are in a very poor condition. So, we need to understand our 

requirement and moreover the changing phase condition then tries to a revamp and we 

have to be the leaders of this change. We have to imbibe the seed of creative and 

analytical thinking into our children, so that they can be successful in their 

future endeavours.  Let us build a beautiful tomorrow by  a giving them a value based 

education and a beautiful life. 
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Abstract 

India is considered a nation of values but in today’s world values are degrading day by 

day. So need of value education arisen. This article concentrates on present status of 

values in India, problems faced by society, need of value education, Different approaches 

for inculcating values and role of different organizations in promoting value education  

  

INTRODUCTION  

As a great man has said, “Commerce without morality, Science without humanity, 

politics without principles and education without values is not only useless but also very 

dangerous.” These words lay a great stress on the importance of morals, ethics and values 

in one’s life. The whole world is facing moral crisis today. Moral and human values are 

declining day by day. People are concerned with their rights only but have forgotten their 

duties and responsibilities. So there is a strong need to make them aware of their inner 

self and reshape their values. Values are principles that act as guidelines of our life. They 

guide our behaviour and affect our decisions. Educational institutes play an important role 

in imparting values to a person. Values can’t be taught in isolation. But can be combined 

with the education of a person. So, Value based education has become a need in today’s 

world. Due to the advent of technology, most of the students prefer pursuing professional 

courses. They only strive for technical skills. Their curriculum is also in such a manner 

that they get limited to their field of specialization only. No stress is laid on insulating 

human values in them. So their courses should be redesigned and a value added education 

system should be created. 

PROBLEMS FACING SOCIETY TODAY 

Towards the close of the twentieth century, several important changes have occurred in 

human life all over the world, which require special attention with a view to redefining 

values on an international scale. First, development of communication and information 

technology has made the world a global village with improved interaction among peoples 

of the world. This has also contributed to the widening of disparities among peoples. The 

globalization phenomena have given rise to issues of justice, equity, freedom, democracy 

and human rights. Thanks to the development of communications and information 

technology, concern for the under-privileged groups of society has also become 

important. 
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Second, rejection of the communist ideology, while resulting in some convergence in 

development strategies of various countries, has brought about ethnic conflicts, 

nationalism and religious fanaticism. Never has one felt so much need for tolerance and a 

culture of peace. 

Third, greed for material progress has brooked no limits. Deforestation, global warming, 

water and air pollution, are consequences of industrial development making the earth 

more and more inhospitable. The concern for the protection of the environment has never 

been so important. 

Finally, development of biotechnology and bio-informatics has brought about, on the one 

hand, increased agricultural production, better medical facilities, some environmental 

gains, but has also created problems of ‘gene cloning’ and ‘surrogate motherhood’, 

raising complex ethical issues. “The impact of ethics can be measured in high technology 

areas such as biology and medicine, as well as in the arcane vagaries of computerization, 

a phenomenon which is affecting all spheres including private life. If we neglect to make 

a connection between basic ethics and technological progress, we would be ushering in an 

era of barbarism with a human face".  

These considerations lead us to the re-articulation of the need for value-based education 

in the twenty-first century; in content, structure and method, this is the subject of my 

paper. 

INCULCATION OF VALUES  

Broadly these types of approaches have been suggested: 

 Suggestions/Including care elements in various subjects. 

 Participation/Experience/Activities. 

 Examples. 

It is possible to adopt all the three methods but more reliance should be placed on 

participation of the students in various activities and gaining experiences in value 

education and care elements. Value development should be integrated through the day-to- 

day activities of the school. 

Direct Participation in Activities:  

We attach great importance to the role of indirect influence in building up good character. 

The school atmosphere, the personality and behaviour of the teachers, the facilities 

provided in the school, will have a large say in developing a sense of values. We would 

like to emphasize that the consciousness of values must permeate the whole curriculum 

and the programme of activities in the school. 
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It is not only the teacher's in charge of moral instruction who are responsible for building 

character. Every teacher, whatever is the subject he teaches must necessarily accept this 

responsibility. He must ensure that in the teaching of his particular subject and in his 

dealings with his pupils, fundamental values such as integrity and social responsibility are 

brought out. 

The teachers need not, we can even say that he should not try to draw out the moral all the 

time but if lie has given some thought to the values underlying the scope of his subjects 

and his work as a teacher, they will imperceptibly pass into his teaching and make an 

impact on the minds of his students. 

The school assembly the curricular and co curricular activities, the celebration of 

religious festivals of all religions, work experience, team, games and sports, subject clubs, 

social service programmes all these can help in calculating the values of cooperation and 

mutual regard, honesty and integrity, discipline and social responsibility. These values 

have a special significance in Indian society today when young men and women are 

passing through a crisis of character. 

Relation between Moral Values and Religion:  

There will be natural points of co-relation between the moral values sought to be 

inculcated and the teachings of the great religions. Statics drawn from the great religions 

of the world will be most appropriate in a discussion of moral values and of problems in 

life. All religions stress certain fundamental qualities of character, such as honesty and 

truthfulness, consideration for others, reverence for old age, kindness to animals and 

compassion for the needy and the suffering. In the literature or every religion, the story of 

parable figures prominently as a means of impressing an ethical value on the followers. 

The narration of such stories by the teachers at the right moment in the programme of 

moral education would be most effective, particularly in the lower classes. 

National Integration and Conservation of Past:  

1. The pupils may be involved in learning and singing songs in languages of various 

regions and states. 

2. Students may be given opportunities to learn other scripts. 

3. Students may learn at least a few common sentences or words of few other 

languages. 

4. Students may be involved in the dances of other parts of the country. 

5. Students may be encouraged to found good points of things available in other 

regions. 

6. Students may be encouraged to take interest in the historical remains of the past 

and feel responsible for the maintenance of such things. 
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Activities Relating to Respect of National Symbols:  

1. From time to time students should be reminded of the rules to be observed while 

hoisting the national flag and singing the national anthem. 

2. Children may be helped to prepare scrap books of flags of those countries which 

are similar to the Indian National Flag. They may be asked to draw these flags, 

using colours. 

3. The significance and importance of the National symbols may be made clear to 

the students. 

Activities Relating to the Protection of Environment and Conservation of Resources:  

The students may be helped to undertake the study of local environment and collect the 

following type of information: 

 What type of natural resources available in your area? 

 How are these resources used? 

 What types of natural Resources are not available in your area? 

 How do you meet your requirements if some of the natural resources required by 

you are not available in your locality? 

 Students may be helped to prepare talks, dramas etc. on the importance of 

conservation of resources. 

 Students may be asked to describe the effects of stagnant pool. 

 Students may be helped to compare a polluted and an unpolluted site in the 

environment. 

 Labour weeks may be organized to keep the school campus and neighborhood 

clean and students involved in these programmes. 

Activities Relating to Observance of Family Norms: 

 Students may be asked to compare the facilities provided in the same income in 

two families, one with large number of children and the other with small number 

of children. 

 Students may be asked to prepare budgets of small and big families. 

 Students may be asked to find out the effects on the living conditions of the family 

in case there is an increase in the members, but no increase in income. 

THE ROLE OF DIFFERENT ORGANIZATIONS IN PROMOTING VALUE-

BASED EDUCATION 

The subject value education has come to acquire increasing prominence in educational 

discussions at all levels during recent times in our country. The issue has been projected 

as one of national priority in the National Educational Policy (NPE), 1986. The Policy 
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declares: "the growing concern over the erosion of essential values and an increasing 

cynicism in society has brought to focus the need for readjustments in the curriculum in 

order to make education a forceful tool for the cultivation of social and moral values". 

According to National Curriculum for Primary and Secondary Education (1985), the 

crisis of values our society is passing through "demands more explicit and deliberate 

educational efforts towards value development". The first term of reference for the 

National Commission on Teachers (1983) was "to lay down clear objectives for the 

teaching profession with reference to the search for excellence, breadth of vision and 

cultivation of values..". The Working Group to review teachers training programmes in 

the light of the need for value orientation (WG) set up by the Government of India in 

1983 recommended for the inclusion of a value education component in the teacher 

education programme besides spelling out details of curriculum, methodology and 

teachers role. 

In recent times, the CBSE and NCERT have been making efforts to re-introduce Value 

Education (VE) into the curriculum. NCERT had set up a National Resource Centre for 

Value Education (NRCVE) in 2000. In 2002, it launched a “National Programme for 

Strengthening Value Education.” The focus was on generating awareness, material 

development, teachers’ training, promotion of research and innovations in the education 

of human values. Guidelines for value education in the school system were to be 

developed. The CBSE had introduced Life Skills in classes VI and VII in 2003 and by 

2005 had extended it up to class X. Now, they not only have a set of lesson plans for 

teachers of the subject but have also introduced the concept of Value Based Integrated 

Learning (VBIL) wherein all lessons are linked to some “value”. However, 12 years since 

the NRCVE had been set up and 7 years since the CBSE sent out its directive, that 

schools should devote at least 2 periods a week  to Life Skills,  

CONCLUSION 

The educational institutions, local, national and international agencies, have to work 

together to make value-based education an essential component of educational 

programmes to change the attitudes and behaviour of the human race. According to 

UNESCO, “since wars begin in the minds of men, it is in the minds of men that the 

defences of peace must be constructed”.  We would like to conclude this paper with a 

statement from the Director General of UNESCO,  “I proclaim forcefully, … we must 

hence forth be ready to pay the price of peace as we have paid with millions of human 

lives the price of war; that the diversity of cultures, the very basis of our identities and 

sense of belonging should unite us around ideals proclaimed by our constitution and 

never again divide us; that religions founded on love should not lead us to confrontation 

and hatred; and that ideologies, through freedom of expression and participation, should 

serve democracy and not coercion.” These are the values we need most at the dawn of the 

twenty-first century and our education should be based on these values. 
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MORAL VALUES AS RELATED TO CULTURE BASED VALUE 

EDUCATION: A COMPARATIVE  STUDY  

Shailendra Pratap 

Abstract 

The present study was designed to compare the moral values in students studying in Sanskrit 

vidyalaya and other public schools. The sample for the present study comprised of 60 students 

taken from various schools of Haridwar city. The tool used for measuring moral values was Moral 

Values Scale constructed by Alpana Sen Gupta and A. K. Singh. Scale measures four areas—

lying, dishonesty, stealing and cheating. Group I consisted of 30 students taken from Sanskrit 

vidyalaya and Group II consisted of 30 students taken from other Public schools. Data was 

analyzed by using mean, SD and t - value. Results showed that mean score of group I is 31.56 and 

for group II is 27.00. Obtained t value is 2.42 which is significant at .05 level. The present study 

revealed a significant difference between both the groups. Students in group I score high because 

they did spiritual activities like prayer, meditation and yoga daily in comparison to the other 

group students. Eeducation system and the educational environment affect the student’s thinking, 

life style and also their personality. Spiritual practices and religious values promote real joy and 

happiness. It is clear that personal values give positive thoughts, conducts and actions so that a 

man can develop himself with all dimensions of life successfully and become a satisfied person.  

Keywords: Moral values, Culture based value education. 

 

Introduction: 

Indians have laid high stress on values like peaceful co-existence, spirituality, deference 

to elders, strong family ties, respecting even the tools of their trade, joyousness and 

hospitality. Look at any community or region in this subcontinent; we will see that almost 

all of them have been holding such values close, in some form or the other. Children’s are 

the future of the Nation. Children’s are taught moral lessons at home and in schools also 

such as love, respect elders, never speak lies, love your country, don’t be jealous etc. But 

nowadays everywhere crime flourishes. People are unaware of the truth. Jealousy has 

become the overall base of life.  

Morality is playing important role in regulating human behavior. It is about what is good 

and what is bad, right and wrong that affect others. Moral development of a child starts 

from the social life of the school. The child as a member of the group imbibes the 

attitudes, values and general behaviour of the group and continually tries to mould 

himself according to the group norm. Such adjustment to life constitutes his moral 

development. Value Education is a process of aiding the child in such adjustment. Values 

Education is considered to be the process of students or pupils learning life values from 
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their teachers. It is the act of the teacher's personal views and the values and morals they 

adhere to and the imparting of that upon their subjects, whether intentionally or not.  

Tagore emphasized that the aim of education should be to promote moral and spiritual 

development of the child. In his writings he has thrown light on a number of moral and 

spiritual values which education should strive to inculcate in children. For this purpose 

education should teach children self-discipline, tolerance, courtesy and inner freedom. 

(Victor Babu, 2012). Criminologist Byron Johnson as cited by Wayne Jackson (2010) in 

his study argued that there is a relationship between religion and moral values of 

individual persons. The report said that most delinquent crimes are committed by 

youngsters who have low levels of religious commitment. Children who attended church 

become delinquent with far less frequency than those who do not. Myers as cited by 

Jackson (2010) in his study also pointed out that most benevolent people of our society 

are the ones who are involved in religious activity.  

Meaning of Values 

Values can be understood as enduring beliefs that specific modes of conduct or end-states 

of existence are personally or socially preferable to opposite or converse modes of 

conduct or end-states of existence (Rokeach, 1968). “Value is that what satisfies human 

desires.” (Urbana’s view). According to Ro each, values constitute the driving force of 

human behavior. Rokeach also distinguishes between instrumental values and terminal 

values. Instrumental values can be divided into: moral values – solidarity, justice, liberty, 

etc. and competence- related values–abilities and knowledge; terminal values can be 

divided into personal values – sensitivity, pleasantness, material aspects – and social 

values – skills for interacting with people (people skills). Rokeach argues that each person 

has a system of values, an organization of his/her beliefs in relation to the forms of 

behavior he or she prefers, along a continuum according to their importance. Fry (2000) 

found that religion- and spirituality-relevant variables, such as personal meaning, 

religious involvement, spiritual practices, and religious salience were significant 

predictors of well-being. 

Meaning of Culture based Value Education: 

Value education refers to planned educational actions aimed at the development of proper 

attitudes, values, emotions and behaviour patterns of the learners. Value Education is the 

education that is concerned with the transformation of an individual’s personality. Value 

Education includes learning and activities ranging from training in physical health, mental 

hygiene, etiquette and manners, appropriate social behaviour, civic rights and duties to 

aesthetic and even religious training.  

In olden days “Gurukul” type of education system was used in India. The term gurukul is 

made from the two Sanskrit words i.e. guru which means teacher or master; Kul which 

means kula or family. In the gurukul every student was treated equally irrespective of 

caste and economical status. The students are supposed to leave their homes and their 
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loved ones and come and live at the gurukul ashram for years to learn the lessons of life 

from the guru. Education is the combination of literacy and morale values. It’s the 

environment where the child learns what is right or wrong. Good teachers can bring the 

change with good Education.  

Education includes all-round development like social, ethical and moral development. 

Education develops the feelings of love and brother-hood in a person. The main emphasis 

of these type of institutions is to develop Seva Ki Bhavana (desire to serve the people), 

Guru Bhakati (consider teachers as ideals) and to live together with full cooperation. 

These institutions includes the cultural activities like Indian classical dance, music and 

some spiritual activities like prayer, meditation, reading inspirational books, attending 

spiritual practices in day to day life of the students. They promote India’s vast and 

cultural tradition and also taught the universal values of “Truth (Sathya), Right Action 

(Dharma), Peace (Shanti), Love (Prema) and non-violence (Ahimsa).” These five human 

values are the fivefold life breaths or Panch Prana (Prana, Apana, Idhana, Samana, 

Vyaana) the incoming, outgoing flow, even and circulating breaths. Since the values 

constitute the life breaths. One who does not radiate the values in his actions is deemed to 

be lifeless. These five universal values represent the five domains of human personality-

intellectual, physical, emotional, psychological and spiritual respectively. Also these 

values are correlated with the five major objectives of education i.e. knowledge, skill, 

balance, vision and identity. 

Research has suggested that schools provide one of the main sources for the moral 

socialisation of children. Religion still provides an important part in ensuring the 

transmission of moral values to children in secondary schools (Tritter, 1992). 

So, the researcher was interested to study the effect of education exposure and also how 

the moral values affect the students. In the present study researcher would compare the 

moral values of the students studying in sanskrit vidyalaya and other public schools. 

Method: 

Objective:   

 To compare the moral values among the students studying in Sanskrit 

vidyalaya and Public schools.  

Hypothesis: 

 There is no significant relationship between the education exposure and 

the development of moral values among students.  

Variables:  

Independent Variable: Education System 

Dependent Variable: Moral values 
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Sample: 

The study was carried out on 60 students (30 girls and 30 boys), age-ranged of 6-12 years. 

The sample of the study taken from the Haridwar and nearby areas. Group I consisted of 

30 students (15 girls and 15 boys) taken from Sanskrit vidyalaya and Group II consisted 

of 30 students (15 girls and 15 boys) taken from other Public schools. In Sanskrit 

vidyalaya those types of schools are considered where the cultural and spiritual practices 

are included in the daily schedule of the schools. On the other hand in public schools 

those types of schools are considered where these types of cultural and spiritual activities 

are not done daily. 

 

 

 

 

 

 

 

 

 

 

 

 

Tools:  

 

Moral Values Scale: Moral values were measured by Moral Values Scale constructed by 

Alpana Sen Gupta and Arun Kumar Singh. It is specially developed for the school 

children in age range of 6 to 12 years. It contains 36 items and measures four areas—

lying, dishonesty, stealing and cheating. Time required is 15 minutes. 

 

Procedure:  

After selecting the subjects on the basis of random sampling the Moral Values Scale was 

administered individually and standard scoring procedure was adopted.  The means and 

SDs of two groups were calculated separately and t-test was used to test the significance 

of difference between the means of the two groups.   

 

SAMPLE 

(100 students) 

GROUP I (30 students) 

(Sanskrit vidyalaya 

GROUP II (30 students) 

 (Public schools) 

 

15 Girls 15 Boys 15 Girls 15 Boys 
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Result and Discussion: 

Table I: Mean, SD and t-ratio of Moral value scores in Group I and Group II 

Measures N Mean SD 
t- value 

GROUP I 

(Sanskrit Vidyalaya) 

30 31.56 5.46 
  

 

2.42* 

 

GROUP II 

(Public School) 

30 27.00 
4.67 

 

     * p < .05 

 

FIGURE I: - MEAN SCORES 

Comparison of Moral Values Scores between Group I and Group II 

 

 

Table I presents the mean of moral values scores in group I and group II. The 

results show a significant difference in moral values in both the groups. Similar results 

are shown in Figure I also.  

Results of the present study indicate the significant effect of education system on moral 

values. (t = 2.42, p<.05). Therefore, the hypothesis was rejected. The mean moral value 

scores of Group II (M=27.00) is lower than the mean moral value scores of Group I (M= 

31.56). Thus, the findings of the present study reveal that there is a significant effect of 

education system on moral values among students. Education system significantly affects 

the moral values of students. These results are in agreement with the results that religion 
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affects the morality of students. It confirms that there is a relationship between religion 

and morality, one does affect the other. However, religion alone without religious 

awareness will not increase the level of morality. Even though morality can exists without 

religion; however, religion and religious awareness improve the level of moral awareness 

of students. Further, religion provides a deeper reason why someone has to be moral all 

the time (Damianus and Cajindos, 2012). 

Conclusion: 

On the basis of findings it can be concluded that there is a significant difference in the 

moral values of students studying in Sanskrit vidyalaya and public schools. Thus, the 

results of the present study reveal the education system and the educational environment 

affects the student’s thinking, life style and also their personality.  

 

Implications: 

Physical Education, sports, spiritual practices and some other extracurricular activities 

should be included in the school developmental programmes. Well Educated people can 

build a good society and a healthy Nation. One can remove the present evils of the society 

by constantly helping each other. Spiritual practices and religious values promote real joy 

and happiness. It is clear that personal values give positive thoughts, conducts and actions 

so that a man can develop himself with all dimensions of life successfully and become a 

satisfied person.  
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“IT IS MY LIFE, MY PROBLEMS AND I WILL GIVE MY 

SOLUTIONS” – INDIAN WOMAN TAKE CHARGE 

Manju Chauhan 

 

“I am a free bird, and no net ensnares me; I am a free human being with an 

independent will”  -Charlotte Bronte 

Every human being or any other specie in the world has problems of its own. But, no or 

negligible specie is there in which the problems differ from male to female whereas in 

humans it is. Women are exploited for a very long period. In Ancient times, they enjoyed 

the equal status as men in India; but in medieval period their situation became worst with 

the dawn of Mohammad den rule in India. And this condition is continuing till date in one 

or the other manner. On the same time nobody can deny that after the independence, 

women’s situation is becoming better by the efforts of government. But nobody cam 

change the world only by thinking. Their thinking should be reflected in such a way that 

it should lay impressive effect on the world. If this all is about ‘woman’ then she herself 

has to come out from her house to take the charge. Woman has to respect herself. She 

has to believe in herself because one cares about the weak, everyone wants to be strong. 

But, the one who looks for help never becomes successful in life. So, INDIAN WOMAN 

can help herself. She don’t need any help because the on who suffers, is the only one who 

can give the solutions to his sufferings. 

Indian woman is supposed to…. 

Generally, Indian woman is supposed to be a housewife, kept in the four walls of a house, 

where she is a servant who never gets her salary for serving the whole family from dawn 

to the mid-night. She does not deserve a ‘THANK YOU’ from the family because serving 

is her job- a payment less job. Still, she is supposed to remain happy with the situation. 

From the times immemorial women is depending upon man i.e. when young she depends 

on her father, after marriage on her husband and in old age on her son. 

In, India the word “Woman” calls up to the mind o (Hindus) of people, mother hood and 

God is called mother. She is supposed rear her children, take care of husband and secure 

the whole family and not to take past in family discussions. 

A woman is supposed to obey her husband and once married, and then she has to keep the 

relation till her death no matter how wicked her husband is. No body cares. But, she can’t 

reject the relation. Because Indian context says “Show our power by suffering”. It has 
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been taken from the famous epic Ramayana’s lead female character  

‘Sita’. She showed her power by tolerating several types of pains and suffering. So, the 

Indian woman is supposed become Sita with her character no matter if her husband have 

the character of Ravana. Being a woman, she is supposed remain silent all the time in 

every situation. Even a girl is supposed to be remain in the house. She is not allowed to 

have higher education as she only has to administer her house and not the state. So, she 

doesn’t need to study high. In other words, she is supposed to remain on the ground and 

not to fly high with the wings of higher education and intellect. Still, she can’t express. 

She can’t ask. She is not allowed why??? Why she is not allowed? Doesn’t she exist in 

the world? Doesn’t She have right to live in her own way? Isn’t she a human being? If not 

then, why these restrictions on her are imposed? Is it her mistake that she is a woman? 

Mistakes are embarrassing when done but years later you have a collection of mistakes 

called experience which leads you to a success. But sadly this is not happening. 

Indian Women is…. 

Woman in India always have suffered a secondary status with reference to men. In 

modern times, women have adorned the high office in India including that of the 

President, Prime Minister, Speaker of Lok Sabha, Leader of opposition, etc. Still, Indian 

woman don’t enjoy basic human rights and health, education and empowerment is slaying 

back. Also, the sexual crimes and domestic violence indicate the worst situation of 

woman. 

Today, almost 40% of business school graduates are woman, 25% of doctors and lawyers 

are female while 43% of all students in any medical or law schools are females. Still, 

Indian social structure has not been much developed because there is risk of malnutrition, 

retardation, disease disability and even death at three critical stages. These are 

(1) Early childhood 

(2) Adolescence and reproductive phase 

(3) Old age. 

 

Woman is attacked by malnutrition in her early childhood. And this stage is the base of a 

life. If a person doesn’t get proper nutrition then probably she/he will be attacked by 

deficiencies through out the life. In adolescence/reproductive phase woman is attacked by 

problems like inferiority imposed by male members of family. Also in this age woman 

face the problems like sexual harassment eve teasing etc. So most crimes against woman 

is done when she is her adolescence age. Ridiculous….!  In old age, women face threats 

of cancer physically. And mentally, they are maltreated by their families. 

Apart from all this, she is considered the secondary citizen. Even if she is working, she is 

not getting payment equal to men while doing the same work. She is working in double 

shift; she has to look after her job in office and at home as well. Out of which she is not 

paid for the second one. The home shift is considered to be her duty which she has to do 
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by hook or crook. And it does not matter if she is well or not. Because in Indian society, it 

is a woman who have to cook, clean and wash etc. Men just took care of few matters that 

are to be dealt out side the house. 

Indian Woman Should Be…. 

“The emotional, sexual, and psychological stereotyping of females begins when doctor 

says:   ‘It’s a girl…” 

Indian woman should be at that stage that the above quotation of Shirley Chisholm proves 

wrong. An Indian woman should be so graceful that people celebrate their arrival in the 

world. A woman should learn a lot from man. A man teaches a woman: 

(1) Everything in life has some logic behind it. And women are unaware about the 

existence of logic because of their metaphysical beliefs. This makes it really hard 

for men to deal with woman. So, it is better to listen sometimes rather than 

receiving the comment “Women are ignorant, they do not have patience, and don’t 

like to proved wrong in front of man” or “Logic illiterate”. 

(2) Woman must learn to handle situations by putting the emotions on the back seat at 

times. No doubt emotions are to help us to remain humans but at the same time we 

have brain also. Man teaches that some situations can be handled by putting aside 

the emotions. For example Emotions will lead you to save the rabbit but on the 

other hand brain will agree “it is nature, who are you to interfere in the natural 

affairs?” Such decisions are taken with putting aside emotions the rabbit but you 

can’t kill the cat by hunger on saving the rabbit. 

(3) Man teaches woman to be patient as everything doesn’t call for intensity. Every 

situation/problem can not be solved on the spot. Some take time to be solved so 

the person should remain calm and then take decision but women should not loose 

temper. She should remain calm, observe the situations find then give her opinion/ 

solutions. 

(4) Woman should gossip only when needed. Every body has something to talk about 

but generally women are claimed about gossiping. Man teaches us to talk/gossip 

when it is needed otherwise remain calm. Because the person who speaks less is 

being heard more. As I talk rare so people listen to me carefully. 

(5) Woman posses on innate sense of judgment, which they learn while living life. 

She gets influenced many a time, but at the same time she have men who 

considers her metaphysical thinker because of judgments. So, a woman should 

learn to taste the reality and come out of her metaphysical world. 

 

BUT, on the same time women should become own sustainer. She must not depend on 

others on any aspect. In western context, a woman should show her power by doing. 

Woman should not look at others for help but they should be able enough that they can 

help others. They should unite and pledge “IT IS MY LIFE, MY PROBLEMS AND I 
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WILL GIVE MY SOLUTIONS”. So, she should not hesitate. But they should “TAKE 

CHARGE” for their future. 

Preparing Indian Woman to Taking Charge….  

Before taking charge some demands must be fulfilled so that women become able to 

enough to take charge. These are: 

(1) Equal pay for equal work. 

(2) Equal job and educational opportunities. 

(3) Free contraception and abortion on demand. 

(4) Free twenty four hour childcare facilities. 

(5) Legal and financial independence for woman. 

(6) An end to discrimination against Liberians and the right of all women to our own 

self defined sincerity. 

These are some fundamental need to be fulfilled for woman to become so strong that they 

don’t need help. Education of woman is modified in comparison to that of previous some 

centuries. Education must be an eye opener in all matters. Woman needs education by 

which character is formed, strength of mind or the level of thinking is increased, due to 

which the intellect is expanded and by which one can stand on one’s feet. Education is the 

only way towards discrimination less society. So, Educate woman first and leave them to 

themselves, then they will tell you what reforms are necessary for them. Because 

education is the third eye of a human Also, they should learn to protect their selves 

physically. Woman has been exploited in employment sector also. So, in order to make 

her strong equal pay should be given for equal work. Payment should be on the based on 

they do, not who they are. Also, women herself have to dare to fight for her rights 

because 

“Anger or revolt that does not get into the muscles remains a figment of the 

imagination.”-Simone de Beauvoir (The Second Sex). 

The preparation of Indian woman to take chare can be summoned up with a call. This is a 

call for woman. 

Oh woman….. 

Before taking charge 

You need to be charged…. 

Cause once you raise voice 

you don’t have any choice…. 

To choose the results 
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of your revolts… 

 

So, if you step forward 

then maintain till the end…. 

Even if you are forced 

don’t bow your head….. 

Before such people 

who have a dead soul…. 

 

You are born to read 

you are born to lead…. 

But….. remember 

If you will do wrong 

nobody will forgive….. 

 

I think……. 

We women are always considered inferior comparing with men due to our physical 

structure. We lack that ‘Y’ chromosome which men have, so we are physically weak. 

Why woman is considered the second class citizens? Why it is often one person fighting a 

whole company which is always hard? Can’t we woman get unite to and fight together for 

our rights. Of course, we can. But, we need a little more training. We need to learn how to 

work together, how to stand up, to the local authority and other officials and how to get 

things done. After that we do not need to look any where for a perfect role model. We 

ourselves can become a role model for others or a source of inspiration. 

I think a person can achieve his goal if he knows what he/ she wants because human is 

unique creature of nature who have the ability to learn and reason. He/she have the 

quality of creativity which is not in others. They can create many ways to reach their 

goals if they know their goal. So, woman can also achieve any goal if they are aware of it. 

They need just motivation from their inner souls. Because I am that from which can know 

everything i.e. all reality is within me. I just have to recognize. As I have the possibility 

of painting a good sketch. I just have to recognize my talent. We should call ourselves 
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before anyone other calls us. Informally, why should we need a call when we are already 

aware? 

Why we need a call? 

Don’t we have the soul? 

Why can’t we see……? 

The condition of woman…. 

 

Why we need a call…. 

To change the situation, 

If we have the soul 

to convert the condition…. 

 

So, let’s change the situation 

And convert the condition 

Don’t wait for the call 

Prove that you have the soul….. 

Conclusion 

Now, we can say it is her life, her problems and she can solve her problems. So, let her 

take the charge. Encouragement is this chief tool for a person to transform a weak into 

stronger, dumb in to speaker and ignorant into an intelligent. So, she only needs 

encouragement and nothing else. However, I think our society should transform at such 

extent that even woman should no feel to be encouraged or empowered. It should be a 

SHAME to celebrate women’s day because we have to empower and encourage them.   

So, INDIAN WOMAN wake up and take up the charge it is your life, problems and you 

should give solutions. 
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Short Report on the 150th Birth Anniversary Celebration of Swami 

Vivekanandaji 

The Departments of Hindi and Philosophy, P.G.Govt. College for Girls, Sector-11, Chandigarh 

organized a lecture on “Life and Teachings of Swami Vivekananda “on 11th October, 2013. 

Swami Anupamananda ji (Secretary, Ramakrishna Mission Ashram, Chandigarh) was the 

chief-guest of this program. The details of the progrmme is given below: 

 

 

Dr. Anita Khosla (Head, Department of Hindi) first introduced Chief-Guest and gave a detail 

account of his activities. She mentioned in her speech that Swami Anupamanandaji served as 

the Director of Vivekananda Institute of Languages, which offers Indian and Foreign 

language courses to 7,000 students. He used to regularly interact and motivate the students. 

In June 2012 Swami Anupamanandaji took Charge as the Head of Ramakrishna Mission 

Ashrama, Chandigarh. Since then he has been visiting and conduction programmes. He 

directs the activities of the Ashrama, which include service activities in medical field, 

educational field, cultural and spiritual programmes. Dr. Beenu Dogra (Vice-Principal, 

PGGCG-11, Chandigarh) presented in the programme with her kind and motivational 

presence. 

 

Swami Anupamananda ji delivered his lecture concentrating on Swami Vivekananda and 

Value Education. He added that remembering Swami Vivekananda’s unique contribution for 

the regeneration of modern India, the nation is celebrating his 150th birth anniversary. He 

has left an indelible mark on great thinkers of modern world. ‘Man’ was central to his 

philosophy. Since education plays major role in developing human personality, he has 

propounded a philosophy of education which has found universal acceptance. An important 

message of Swami Vivekananda, which was very relevant to the Indian condition, was that 
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man is the maker of his own future. Man has the power to make him-self what he wishes to 

be. Man has immense possibilities. In spite of this if someone remains an ordinary person, he 

alone is to be blamed for this. Once a person decides the goal of his life he needs to labour 

under correct knowledge. This will take him to the goal. Swamiji’s this message brought 

change in the attitude of Indian people who had lost the capacity to take initiative. The 

ultimate goal of education is to acquire knowledge of one’s own real nature. “Each soul is 

potentially divine.” said Swami Vivekananda. We have forgotten our real nature. Hence we 

think ourselves weak and helpless. If we realise our nature we develop faith in ourselves. 

Swamiji wanted personality development through moral and spiritual education. “The very 

essence of education is concentration of mind.”, said Swamiji. The training of the mind is 

very important for Swamijis scheme of education. Comprehension and retention play an 

important role in education, which is not possible with an untrained mind. With a trained 

mind alone it is possible. So concentration becomes paramount to education. There are 

three dimensions to our personality, i.e. physical, mental and spiritual. A harmonious 

development of these three dimensions is essential for balanced development of personality. 

Swami Vivekananda repeatedly stressed the immediate need of mass education. He wanted 

education to reach backward, downtrodden rural Indians. Swami Vivekananda pointed out 

that spirit of service must be part of our life. Swami Vivekananda’s life and message have the 

power to empower our thought process, which will help us to inculcate self-respect, moral 

courage, social responsibility, creativity and patriotism. Thus Swami Vivekananda’s 

philosophy of education can help the younger generation to overcome the deficiency in the 

system of education and produce men and women of character, which is the need of the 

hour. 

 

On this occasion a special issue on Value-Education of Milestone Education Review released 

in CD-ROM by Swamiji. This issue edited by Prof Nandita ( Chairperson, Deptt. of Education, 

P.U, Chandigarh & Coordinator, Centre for Swami Vivekananda Studies), Dr. Latika Sharma 

(Deptt. of Education, P.U. Chandigarh), Dr. Sudhir Baweja (Coordinator , Philosophy, 

Vivekananda Studies, USOL, P.U Chandigarh). Dr. Sudhir Baweja gave an overview of content 

included in this volume. He also emphasized on the importance of value-education in 

present times and contribution of Swami Vivekananda through his philosophy of education. 

Dr. Desh Raj Sirswal gave a report of events organised by the philosophy department to 

celebrate the Birth Anniversary of Swami Vivekananda and other student activities. 

 

In the end of the programme, Dr. Madhu Gosain (Department of Hindi) presented a thanking 

note. She beautifully presented her words of wisdom. Several faculty members from various 

departments of the college and students participated in this event and enjoyed the 

programme peacefully and thoughtfully. 

 

Dr. Desh Raj Sirswal 

11th October, 2013 
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150th Birth Anniversary Year of Swami Vivekananda 

Editors: Nandita Shukla Singh, Latika Sharma, Sudhir Baweja 

Download the issue from: 

http://mses150vivekananda.wordpress.com/ 

http://milestone02.wordpress.com/2013/12/05/value-educationa-special-tribute-issue/
http://milestone02.files.wordpress.com/2013/12/title.jpg
http://mses150vivekananda.wordpress.com/
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E-book: Ideological Crisis in Indian Society 

(A Tribute to Dr. B.R.Ambedkar on His Death Anniversary ) 
 

 

Editor: Dr. Desh Raj Sirswal 

Publisher: 

Centre for Studies in Educational, Social and Cultural Development 
(CSESCD), Milestone Education Society (regd.) Pehowa (Kurukshetra) 

December 00,2013. 

Download the book by click this link: 

http://msesaim.wordpress.com/2013/12/06/ideological-crisis-in-indian-

society-a-tribute-to-dr-b-r-ambedkar-on-his-death-anniversary/ 

 

 

 

 

http://msesaim.files.wordpress.com/2013/12/indian-society-and-ideological-crisis.jpg
http://msesaim.wordpress.com/2013/12/06/ideological-crisis-in-indian-society-a-tribute-to-dr-b-r-ambedkar-on-his-death-anniversary/
http://msesaim.wordpress.com/2013/12/06/ideological-crisis-in-indian-society-a-tribute-to-dr-b-r-ambedkar-on-his-death-anniversary/
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E-book: The Philosophy of Dalit Liberation [Kindle Edition] 
 

 

The Philosophy of Dalit Liberation [Kindle Edition] 
Desh Raj Sirswal (Editor) 

Kindle Price (US$): $2.88 
You Save: $0.10 (3%) 

Kindle Price (INR): 
Rs. 183.00 includes free international wireless delivery 
via Amazon Whispernet 

 

Product Details 

 File Size: 642 KB 

 Print Length: 71 pages 

 Simultaneous Device Usage: Unlimited 

 Publisher: Centre for Studies in Educational, Social and Cultural 
Development  

              (CSESCD), Milestone Education Society (Regd.), Pehowa (March 26, 2014) 

 Sold by: Amazon Digital Services, Inc. 

 Language: English 

 ASIN: B00JB2DCU8 

Link: 

http://www.amazon.com/dp/B00JB2DCU8#reader_B00JB2DCU8 

 

 

http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=Desh%20Raj%20Sirswal&search-alias=digital-text&sort=relevancerank
http://www.amazon.com/dp/B00JB2DCU8#reader_B00JB2DCU8


Special Issue on Value-Education and Philosophy 

 

  Page No.68 | http://mses150vivekananda.wordpress.com/ 
 

 

 

 

Call for Papers 

Society for Positive Philosophy and Interdisciplinary Studies (SPPIS), Haryana 

                                                     Second Online Session on the theme 

Development of Philosophy in India 

24th June, 2014 

Call for Paper: 

We are pleased to invite research papers on following themes and related areas.  

 The last date for full paper with registration fee is extended to 10th June, 2014.                                       

Subthemes: 

The following themes are selected for this session:  

Philosophy in the Vedic Period ; Philosophy in the Epic Period ; Philosophy in 
the Sutra Period ; Philosophy in Medieval Period; Philosophy in the Scholastic 
Period; Philosophy in Modern Period ; Philosophy in 21st Century; 
Development of Philosophy of Dalits; Development of Muslim Philosophy; 
Development of Christian Philosophy; Development of Sikh Philosophy; 
Development of Lingayata Philosophy; Development of Philosophy of Social 
Sciences; Development of Indian Psychology; Development of Philosophy of 
Culture; Development of Philosophy of Humanism; Development of 
Philosophy of Human Rights; Development of Applied Philosophy; Recent 
Trends  of Philosophy in India; Any other topic relevant to theme. 

Guidelines for Submission of Paper:                                                                                                                                                 
Font style : Times New Roman (MS word)                                                                                                                               
Title : Font Size 14 in capital                                                                                                                               
Author’s Name , Designation and Affiliation :  Font Size 12                                                                                                    
Key words : Not more than five                                                                                                                            
Abstract : Font Size 12, single spacing                                                                                                                                                                 
Full Paper : Font Size 12, one and a half spacing                                                                                               
Length of the Paper: 2000-2500 words. 

The acceptance of the paper will be communicated to the author via e-mail within 
fifteen days of submission.  Selected papers will be published in a book having ISBN 
later. 

Contact: 
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Dr. Desh Raj Sirswal, Near Guga Maidi, House No. 255/6, Balmiki Basti, Pehowa 
(Kurukshetra)-136128 (Haryana) Mob. No.09896848775, 08288883993    
Email: cppiskkr@gmail.com. 

Visit this site for details: 

http://sppish2session.wordpress.com/ 

 

Milestone Education Review                                                                                                                                         
(The Journal of Ideas on Educational & Social Transformation) 

ISSN: 2278-2168 

Respected Faculty/Scholar/Professor,  

Milestone Education Review (The Journal of Ideas on Educational & Social 
Transformation) is an online peer-reviewed bi-annual journal of Milestone 
Education Society (Regd.) Pehowa (Kurukshetra). For us education refers to any act 
or experience that has a formative effect on the mind, character, or physical ability of 
an individual. The role of education must be as an instrument of social change and 
social transformation. Social transformation refers to large scale of social change as 
in cultural reforms and transformations. The first occurs with the individual, the 
second with the social system. This journal offers an opportunity to all academicians 
including educationist, social-scientists, philosophers and social activities to share 
their views. Each issue contains about 100 pages. This is a special call for papers for 
Milestone Education Review, Year 05, No. 02 (October, 2014) issue. 

Theme: Higher Education in India  

The education system in India, especially Higher Education is rapidly changing due 
to the policies of privatization followed by the Govt. of India.  This accompanied by 
the thrust on increasing the enrolment ratio in higher education, has helped in 
opening of more colleges and universities  based upon public, private and   public-
private funding models.   The influx of foreign universities also expected to challenge 
the existing curricula and notions about higher education.    
 
In light of the above, the coming issue of Higher Education by Milestone Education 
Review will aim at a comprehensive understanding of the contemporary issues in 
higher education in India.  Article/Research papers are invited on the following 
themes: 
 
1.       Challenges before Indian Higher Education 
2.       RUSA – the Concept and Practical Implications 
3.       Higher Education and Challenges of Globalization 
4.       Higher Education and Character building of the Youth 
5.       Employability of the Youth in the Current System of Education 
6.       Changing Meaning and Ideologies in the Philosophy of Education 

mailto:cppiskkr@gmail.com
http://sppish2session.wordpress.com/
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7.       Gender Sensitization and Awareness of Human Rights through Higher 
Education  
8.       Higher Education and Social Implications 
9.       Any other issue related to Higher Education 
 
Kindly submit your original/unpublished articles on the above themes . 
 
Guest Editor:  
Dr. Manoj Kumar, Assistant Professor, P.G. Department of Sociology, P.G.Govt. 
College for Girls, Sector-11, Chandigarh. (manojsociologist@yahoo.co.in)   
 

Last date for paper submission: 31st August, 2014 

Format of Submission:  

The paper should be typewritten preferably in Times New Roman with 12 font size 
(English) in MS-Word 2003-2007. They should be typed on one side of the paper, 
double spaced with ample margins. The authors should submit the hard copy along 
with a CD (or email) and a certificate of originality of the paper to be sent to the 
editorial address. Kindly use APA Reference Style. 

All contributions to the Journal, other editorial enquiries and books for review are to 
be sent to: 

Dr. Desh Raj Sirswal, Near Guaga Maidi, Balmiki Basti, H.No.255/6, Pehowa, Distt. 
Kurukshetra (HARYANA)-136128 (India) Mobile No.09896848775, 08288883993, 
E-mail: cppiskkr@gmail.com, mses.02@gmail.com, Website: 
http://milestonereview.webs.com 

For more details of seminars, conferences, jobs and workshops etc. kindly visit 
to Philosophy News in India: 

http://newsphilosophy.wordpress.com 

 

 

 

 

 

 

 

 

mailto:manojsociologist@yahoo.co.in
mailto:mses.02@gmail.com
http://milestonereview.webs.com/
http://newsphilosophy.wordpress.com/
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Programmes and Participations 

Programme Organised: 

 “World Philosophy Day-2013” at Departments of Philosophy and French, 
P.G.Govt. College for Girls, Sector-11, Chandigarh in association with CPPIS, 
Pehowa (Kurukshetra) held on 21st November, 2013. 

 Second Online Session of SPPIS, Haryana on the theme “Development of 
Philosophy in India” Centre for Positive Philosophy and Interdisciplinary 
Studies (CPPIS) Pehowa (Kurukshetra) on 24th June, 2014.  (Forthcoming). 

Participations on the behalf of Society: 

 Two-Days National Seminar on “Ambedkarite Quest on Egalitarian Revolution 
in India” organized by Centre for Dr. B. R. Ambedkar Studies, Kurukshetra 
University, Kurukshetra held on 26th & 27th November, 2013. 

 "           औ               :              "             प   (   
                           कार्यक्रम)       (       )  April 14, 2014. 

 महात्मा ज्र्ोतिबा फुले और डॉ आंबेडकर का जन्मदिवस, वाल्मीकक आंबेडकर शिक्षा 
प्रसार सशमति. मांडी April 12, 2014. 

E-books /Special Issues published: 

 VALUE EDUCATION: A Special Tribute Issue to Commemorate 150th 
Birth Anniversary Year of Swami Vivekananda, Editors: Nandita Shukla 
Singh, Latika Sharma, Sudhir Baweja, Milestone Education Review (The 
Journal of Ideas on Educational & Social Transformation), Year 04, No.01 
(April, 2013), (http://mses150vivekananda.wordpress.com/) 

 Special Issue on Stress and Mental Health , Guest Editor: Dr. Nidhi Verma , 
Milestone Education Review (The Journal of Ideas on Educational & Social 
Transformation), Year 04, No.02 (October, 2013).  
(http://www.scribd.com/doc/182286141/Milestone-Education-Review-Year-04-
No-02-October-2013) 

 E-book:Ideological Crisis in Contemporary Indian Society, edited by Dr. 
Desh Raj Sirswal, Centre for Studies in Educational, Social and Cultural 
Development (CSESCD), Pehowa (Kurukshetra), First Edition, December 06th 
2013. (http://msesaim.wordpress.com/2013/12/06/ideological-crisis-in-indian-
society-a-tribute-to-dr-b-r-ambedkar-on-his-death-anniversary/) 

 E-book:The Philosophy of Dalit Liberation [Kindle Edition], Desh Raj 
Sirswal (Editor) Publisher: Centre for Studies in Educational, Social and 

http://mses150vivekananda.wordpress.com/
http://www.scribd.com/doc/182286141/Milestone-Education-Review-Year-04-No-02-October-2013
http://www.scribd.com/doc/182286141/Milestone-Education-Review-Year-04-No-02-October-2013
http://msesaim.wordpress.com/2013/12/06/ideological-crisis-in-indian-society-a-tribute-to-dr-b-r-ambedkar-on-his-death-anniversary/
http://msesaim.wordpress.com/2013/12/06/ideological-crisis-in-indian-society-a-tribute-to-dr-b-r-ambedkar-on-his-death-anniversary/
http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=Desh%20Raj%20Sirswal&search-alias=digital-text&sort=relevancerank
http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=Desh%20Raj%20Sirswal&search-alias=digital-text&sort=relevancerank
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Cultural Development (CSESCD), Milestone Education Society (Regd.), 
Pehowa (Kuruk (March 26, 2014),Sold by: Amazon Digital Services, Inc. 
(http://www.amazon.com/dp/B00JB2DCU8#reader_B00JB2DCU8) 

Papers Published: 

 “Mental Health in India: Issues and Policies” in Milestone Education Review 
(The Journal of Ideas on Educational & Social Transformation), Year 04, No.2, 
October, 2013, pp.35-54 (ISSN: 2278-2168). 

 “Mahatma Jyotiba Phule: A Modern Indian Philosopher” in Darshan: 
International Refereed Quarterly Research Journal for Philosophy and Yoga, 
pp.28-36 (ISSN: 2320-8325). 

Online Article Published: 

o                औ               
o              औ      (  .                      प       - 2014) 

o                               प    ? 

o Women Empowerment in Present Times (Happy Women’s Day) 
o Why We Leave Indian Democracy in the Hands of Corrupts? 

Need Change…. 
o Legal Awareness among Women-Dr. Desh Raj Sirswal 
o Ideological Crisis in Indian Society (A Tribute to Dr. B.R.Ambedkar on His 

Death Anniversary ) 

Main Websites: 

http://milestone02.webs.com 

http://positivephilosophy.webs.com 

http://msesaim.wordpress.com  

 

 

 

 

 

 

 

  

http://www.amazon.com/dp/B00JB2DCU8#reader_B00JB2DCU8
http://msesaim.wordpress.com/2014/04/25/%e0%a4%ad%e0%a4%be%e0%a4%b0%e0%a4%a4%e0%a5%80%e0%a4%af-%e0%a4%b0%e0%a4%be%e0%a4%9c%e0%a4%a8%e0%a5%80%e0%a4%a4%e0%a4%bf-%e0%a4%94%e0%a4%b0-%e0%a4%a6%e0%a4%b2%e0%a4%bf%e0%a4%a4-%e0%a4%b8%e0%a4%ae/
http://msesaim.wordpress.com/2014/04/14/%e0%a4%b8%e0%a4%be%e0%a4%ae%e0%a4%be%e0%a4%9c%e0%a4%bf%e0%a4%95-%e0%a4%a8%e0%a5%8d%e0%a4%af%e0%a4%be%e0%a4%af-%e0%a4%94%e0%a4%b0-%e0%a4%a7%e0%a4%b0%e0%a5%8d%e0%a4%ae-%e0%a4%a1%e0%a5%89-%e0%a4%ad/
http://msesaim.wordpress.com/2014/03/07/%e0%a4%a1%e0%a5%89-%e0%a4%85%e0%a4%ae%e0%a5%8d%e0%a4%ac%e0%a5%87%e0%a4%a1%e0%a4%95%e0%a4%b0-%e0%a4%ae%e0%a4%b9%e0%a4%be%e0%a4%a4%e0%a5%8d%e0%a4%ae%e0%a4%be-%e0%a4%95%e0%a5%8d%e0%a4%af%e0%a5%8b/
http://msesaim.wordpress.com/2014/03/07/women-empowerment-in-present-times-happy-womens-day/
http://msesaim.wordpress.com/2014/02/14/why-we-leave-indian-democracy-in-the-hands-of-corrupts-need-change/
http://msesaim.wordpress.com/2014/02/14/why-we-leave-indian-democracy-in-the-hands-of-corrupts-need-change/
http://msesaim.wordpress.com/2014/01/16/legal-awareness-among-women/
http://msesaim.wordpress.com/2013/12/06/ideological-crisis-in-indian-society-a-tribute-to-dr-b-r-ambedkar-on-his-death-anniversary/
http://msesaim.wordpress.com/2013/12/06/ideological-crisis-in-indian-society-a-tribute-to-dr-b-r-ambedkar-on-his-death-anniversary/
http://milestone02.webs.com/
http://positivephilosophy.webs.com/
http://msesaim.wordpress.com/
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CONTRIBUTORS OF THIS ISSUE 

Prof. N. B. Biswas, Dean, A.M. School of Educational Sciences,  Assam 

University, Silchar. 

Dr. Mouchumi Deka, Ph.D Research Scholar, Assam University, Silchar. 

Dr. Koppula Victor Babu, Post Doctoral Fellow-ICPR, Department of 

Philosophy and Religious Studies, Andhra University, Visakhapatnam. 

Dr. Desh Raj Sirswal, Assistant  Professor in Political  Science, P.G.Govt. 

College for Girls,  Sector-11, Chandigarh. 

Mrs.  Reena  Kushwaha, Assistant  Professor in Political  Science, 

P.G.Govt. College for Girls,  Sector-11, Chandigarh. 

Dr. Kamna Kakkar, Assistant Professor, Rawal College Of Education, 

Faridabad,Haryana 

Dr. Sapna Rani, Assistant Professor, Rawal College Of Education, 

Faridabad,Haryana 

Mr. Shailendra Pratap, Student (M.Phil.), Post Graduate Institute of 

Behavioural and Medical Sciences, Raipur 

Ms. Manju Chauhan, M.A. II Semester (Philosophy), Panjab University, 

Chandigarh. 
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